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Anchor | TheLightning Thief by Rick Riordan
Texts
Dates 10 weeks (46instructionalday9
Appx.Dates:8/21/17 ¢ 10/26/17

Unit Summary
The goal of this unit is to have students become active and inve$teplaile readers. Students
will learn how to engage actively with a text through annotation and discussion, while buildin
investment in reading and literary analysis. Another goal is for students to develop "accountg
talk" strategies in order to hold higquality textbased discussions with their peers. Ultimately,
want to use these 8 weeks to create a classroom culture where reading is valued and loved,
where students feel curious and eager to dig into interesting texts.

Students will read theigghly engaing book,The Lightning Thiddy Rick Riordan, to begin
developing critical 8 grade analysis skills while fostering a love of reading. Students will be a
relate to many big ideas in this book, including identity, family, friendship panskeverance,
making this novel a wonderful tool for investment in the beginning of the school year. Throug
the unit, students will engage with a range of texts, including myths, short stories, and
informational articles. The first week of this unitcfitses on establishing expectations, routines,
and procedures for the ELA classroom. Students will read texts to build background knowleg
the Greek gods ahgoddesses in preparation fdhe Lightning ThieOnce students get into the
anchor text,theé cus wi | | shi ft to teaching the ba
finding evidence, developing theories and ideas about characters, and analyzing character
development and themes. Throughout the unit, students will explore a range ofstyayttd analyze
how Rick Riordan’s allusions to tradition
concludes with a study of themes that emerge throughout the novel.

By the end of the unit, students will understand that we read for a vaonéfpurposes, including
for understanding, knowledge, inspiration, and entertainment. They will understand that the
world shapes literature, and literature in turn shapes our lives and the world. Ultimately, this
wi | | set t he f o uotivhton anddesiré to vecome hettbie marescriticah®th
grade readers who are leaving elementary school behind and preparing for more advanced
studies.

Note to Teachers: Select EngageNY lesson plans are embedded throughout this unit. Thesg
shouldbe used as inspiration and as an additional resource for lesson planning; however, be
S R2y QG F2ft2¢ (GKS SyYydidANB 9y3IAl3ISb, OdzNNA
your purposes.
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Unit Guiding Questions
What makes the story’s hero great?
Essential Questions

Guiding Questions:

= =4 =4 =

How does practicing the habits of a stroriyg@ade readefActive and close reading, reading
stamina, discussing texts with peers, and citing evidence from theaieixince my understanding ¢
texts? How can these strategies empower me throughout my life?

How can | prepare for and engage effectively in fjghlity, textbased discussions with my peers
What are the defining characteristics of mythology, and whymyths matter?

How can we draw conclusions about characters and analyze what motivates and changes the
How does knowl edge of traditional myt hol og

understanding of characters?

How do authors convey imptant themes, and how can | connect these to the world and my life

Who is our hero?

How is our hero called to adventure?

What challenges and temptations does our hero face?
How is our hero and the world transformed?
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Unit Assessments

Assessment Due by Standards
llluminate Assessment October 28 RL.6.1, RL.6.2, RL.6.3, RL.6.6, RL.6.9

Lesson #3610 RL.6.1, RL.6.2, RL.6.3, RL.6.9, W.6.1,
W.6.9A
Recommended Reading Comprehension Checks

tisrecommended that you regularly chectheirst
progression of skills. At each of these points, consider either doing a cold reading of a chapt
alongwith standardeé | i gned questions and/ or a qui ck
understanding of plot, characters, setting, symbolisng &anguage. Consider designing
assessments at each of these points; time has been provided in each of the following lessor
assess student s’ readi ng.

*You may determine that you want to design these assessments in llluminate. If so, the mid(
school R.C may want to cordinate how to use and share formative assessments across the
Illuminate platform.

Ch. 17

Ch.813

Chapter 2((Starter materials available in Appendix

Opportunities for Extension

Narrative Writing(W.6.3) Research WritingW.6.2)
Have students craft their own myth about a hero] Have students research a mythologica
going on a journey. Students shouwlds e t h e| character from the book and create an
journey graphic organizer to help them outline th¢ informational pamphlet, presentation, o
events in their c¢har aq posteraboutthatcharacter. THeiordan
simply outline the journey and write about one eve| Wikiis a great online tool for conducting
or they can be challenged to write the full story! Tl research about the various mythologicg
also makes a great opportunityg incorporate comicy characters used ifmhe Lightning Thief
and graphic novels to tell their tales.



https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOc2JBeVUyTFNhM1E/view?usp=sharing
http://riordan.wikia.com/wiki/Riordan_Wiki
http://riordan.wikia.com/wiki/Riordan_Wiki
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Essential Standards-Based Vocabulary

Analysis/ a careful study ofomething to learn about its parts, what they do, and how they are
Analyze related to each other
Annotate to add notes or comments to (a text, book, drawing, etc.)

Cite/ citation

to mention (something) especially as an example or to support an idepioion

Claim a statement saying that something is true when some people may say it is not true
Explicit very clear and completdeaving no doubt about the meaning
Implicit understood though not clearly or directly stated

Infer/ inference

to reach a conclusion based on known facts

Paraphrase to say something that someone else has said or written using different words
Textual information from a text that shows something exists or is true
evidence
Evaluate to judge the value or conditioof (someone or something) in a careful and thoughtful
way
Central idea the unifying idea of a story, which ties together all of the elements of fiction used by
author to tell the story
Objective based on facts rather than feelings or opinions
Subjective based on feelings or opinions rather than facts
Summary a brief statement that gives the most important information about something
Theme the main subject that is being discussed or described in a piece of writing, a movie,

Development

the act or process of growing or causing something to grow or become larger or mg
advanced

Setting

the time, place, and conditions in which the action of a book, movie, etc., takes plag

Character Traits

words (typically adjectivesyhich describe the character or qualities of someone or
something
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Internal conflict

A struggle or problem of a story that

External conflict

A struggle or problem of a story that happens between multghlaracters or groups

Plot a series of events that form the story in a novel, movie, etc.
Resolution the point in a story at which the main conflict is solved or ended
Interaction an incident in which two or more people or groups come together lzeneke an effect on
each other
Influence the power to change or affect someone or somethitige power to cause changes
without directly forcing them to happen
Impact a powerful or major influence or effect

Turning point

a time when an importanthange happens

Narrator

a person who tells the story, often a character who recounts the events of a novel

Point of View

the perspective from which a story is told

Perceive/
perception

to notice or become aware of (something)

Perspective

a wayof thinking about and understanding something (such as a particular issue or
general)

Traditional typical or normal for something or someomnbaving the qualities, beliefs, etc., that are
usual or expected in a particular type of person or thin
Modern of or relating to the present time or the recent pagstappening, existing, or developing
at a time near the present time
Render to change somethingto a different substance by some process
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The Common Core State Standards
LearningProgression for Unit 1
Common Core State Standards for Literature

RL.5.1: Quote accurately from a text
when explaining what the text says
explicitly and when drawing
inferences from the text.

RL 6.1: Cite textual evidence that
most strongly supports aanalysis of
what the text says explicitly as well
inferences drawn from the text.

RL 7.1: Cite several pieces of textual
evidence to support analysis of wha
the text says explicitly as well as
inferences drawn from the text.

RL.5.2: Determine a themef a story,
drama, or poem from details in the

text, including how characters in a

story or drama respond to challenge
or how the speaker in a poem reflec
upon a topic; summarize the text.

RL.6.2: Determine a theme or centra
idea of a text and how it conveyed
through particular details; provide a
summary of the text distinct from
personal opinions or judgments.

RL 7.2: Determine two or more
central ideas in a text and analyze
their development over the course g
the text; provide an objective
summay of the text

RL.5.3: Compare and contrast two or|
more characters, settings, or events
in a story or drama, drawing on
specific details in the text (e.g., how
characters interact).

RL.6.3: Describe how a particular
story's or drama's plot unfolds in a
series of episodes as well as how th
characters respond or change as th¢
plot moves toward a resolution.

RL.7.3: Analyze how particular
elements of a story or drama interac
(e.g., how setting shapes the
characters or plot).

RL.5.9: Compare anaontrast stories
in the same genre (e.g., mysteries
and adventure stories) on their
approaches to similar themes and
topics.

RL 6.9: Compare and contrast texts i
different forms or genres (e.g.,
stories and poems; historical novels
and fantasy storieshiterms of their
approaches to similar themes and
topics.

RL 7.9: Compare and contrast a
fictional portrayal of a time, place, o
character and a historical account o]
the same period as a means of
understanding how authors of fiction
use or alter history
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Common Core State Standards for Informational Texts

RI.5.1: Quote accurately from a text
when explaining what the text says
explicitly and when drawing
inferences from the text.

RI 6.1: Cite textual evidence that
most strongly supports an analysis
what the text says explicitly as well
inferences drawn from the text.

RI 7.1: Cite several pieces of textual
evidence to support analysis of wha
the text says explicitly as well as
inferences drawn from the text.

RI.5.2: Determine two or more main
ideas of a text and explain how they|
are supported by key details;
summarize the text.

RI.6.2: Determine a central idea of a
text and how it is conveyed through
particular details; provide a summar
of the text distinct from personal
opinions orjudgments.

RI.7.2: Determine two or more
central ideas in a text and analyze
their development over the course o
the text; provide an objective
summary of the text.

RI.5.3: Explain the relationships or
interactions between two or more
individuals, evets, ideas, or concept
in a historical, scientific, or technical
text based on specific information in
the text.

R1.6.3: Analyze in detail how a key
individual, event, or idea is
introduced, illustrated, and
elaborated in a text (e.g., through
examples oanecdotes).

RI.7.3: Analyze the interactions
between individuals, events, and
ideas in a text (e.g., how ideas
influence individuals or events, or
how individuals influence ideas or
events).

RI.5.6: Analyze multiple accounts of
the same event or topigjoting
important similarities and difference
in the point of view they represent.

R1.6.6: Determine an author's point
of view or purpose in a text and
explain how it is conveyed in the tex

RI.7.6: Determine an authds point

of view or purpose in aixt and
analyze how the author distinguishe
his or her position from that of
others.
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Common Core State Standards for Writing

W.5.1: Write opinion pieces on topic
or texts, supporting a point of view
with reasons and information.

a. Introduce a topimr text
clearly, state an opinion, and
create an organizational
structure in which ideas are
logically grouped to support
the writer's purpose.
Provide logically ordered
reasons that are supported
by facts and details.

W.6.1: Write arguments to support
claims with clear reasons and
relevant evidence.

a. Introduce claim(s), acknowledg
and distinguish the claim(s) frof
alternate or opposing claims,
and organize the reasons and
evidence logically.

Support claim(s) with logical
reasoning and relevant
evidenceusing accurate,
credible sources and
demonstrating an
understanding of the topic or
text.

W.7.1: Write arguments to support
claims with clear reasons and
relevant evidence.

a. Introduce claim(s), acknowledg
alternate or opposing claims,
and organize the msons and
evidence logically.

b. Support claim(s) with logical

reasoning and relevant
evidence, using accurate,
credible sources and
demonstrating an
understanding of the topic or
text.

W.5.4: Produce clear and coherent
writing in which the development

andorganization are appropriate to
task, purpose, and audience. (Gradg¢
specific expectations for writing type
are defined in standards-32 above.)

W.6.4: Produce clear and coherent
writing in which the development,
organization, and style are
appropriate totask, purpose, and
audience. (Grade - speci fi
expectations for writing types are
defined in standards-13 above.)

W.7.4: Produce clear and coherent
writing in which the development,
organization, and style are
appropriate to task, purpose, and
audience(Grade- - speci fi
expectations for writing types are
defined in standards-13 above.)

W.5.9: Draw evidence from literary

or informational texts to support

analysis, reflection, and research.

a. Applygrade 5 Reading

standardsto literature (e.g.,
"Compareand contrast two
or more characters, settings,
or events in a story or a
drama, drawing on specific
details in the text [e.g., how
characters interact]").

W.6.9: Draw evidence from literary
or informational texts to support
analysis, reflection, ancesearch.

a. Apply grade ®Reading
standards to literature (e.g.,
“Analyze how
of fiction draws on themes,
patterns of events, or
character types from myths,
traditional stories, or
religious works such as the
Bible, including describing
how the material is rendered

new”) .

W.7.9: Draw evidence from literary

or informational texts to support

analysis, reflection, and research.

a. Applygrade 7 Reading

standardgto literature (e.g.,
“Compare and
fictional portrayal of a time,
place, or chaacter and a
historical account of the
same period as a means of
understanding how authors
of fiction use or alter
hi story”) .

10
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Common Core State Standards for Speaking and Listening

SL.5.1: Engage effectively in a rang
of collaborative discussior{ene-on-
one, in groups, and teachdzd)

with diverse partners ograde 5
topics and textsbuilding on others'
ideas and expressing their own
clearly.

a. Come to discussions
prepared, having read or
studied required material;
explicitly draw on that
preparaion and other
information known about
the topic to explore ideas
under discussion.

b. Follow agreeeupon rules
for discussions and carry ol
assigned roles.

c. Pose and respond to specif
questions by making
comments that contribute
to the discussion and
elaborate on the remarks of
others.

d. Review the key ideas
expressed and draw
conclusions in light of
information and knowledge
gained from the discussion:s

SL 6.1: Engage effectively in a range (
collaborative discussions (one- -0 n
one, in groups, and teacher- | e d
diverse partners on grade 8 topics,

t ext s, and i ssues§s
ideas and expressing their own
clearly.

a. Come to discussions prepared,
having read or researched
material under study; explicitly
draw on that preparation by
referring to evidence on the
topic, text, or issue to probe and
reflect on ideas under discussio

b. Follow rules for collegial
discussions and decisien -
making, track progress toward
specific goals and deadlines, an
define individual roles as neede

c. Pose queisons that connect the
ideas of several speakers and
respond to oth
comments with relevant
evidence, observations, and
ideas.

d. Acknowledge new information
expressed by others, and, when
warranted, qualify or justify their
own views in lighof the
evidence presented.

SL 7.1: Engage effectively in a range
of collaborative discussions (one-
on- -one, in groeup
led) with diverse partners on grade ]
topics, texts, and issues, building on
ot her s’ i deas

own clearly.

a. Come to discussions prepared,
having read or researched
material under study; explicitly
draw on that preparation by
referring to evidence on the
topic, text, or issue to probe an
reflect on ideas under
discussion.

b. Follow rules for collegial
discussions, track progress
toward specific goals and
deadlines, and define individua
roles as needed.

c. Pose questions that elicit
elaboration and respond to
ot her s’ guest.
with relevant observations and
ideas that bring the discussion
backon topic as needed.

d. Acknowledge new information
expressed by others and, when
warranted, modify their own
views.

SL.5.4: Report on a topic or text or
present an opinion, sequencing
ideas logically and using appropria
facts and relevant, descriptive
details to support main ideas or
themes; speak clearly at an
understandable pace.

SL.6.4: Present claims and findings,
sequencing ideas logically and using
pertinent descriptions, facts, and
details to accentuate main ideas or
themes; use appropriate eyentact,
adequate volume, and clear
pronunciation.

SL.7.4: Present claims and findings,
emphasizing salient points in a
focused, coherent manner with
pertinent descriptions, facts, details,
and examples; use appropriate eye
contact, adequate volume, ardear
pronunciation.

SL.5.6: Adapt speech to a variety off
contexts and tasks, using formal
English when appropriate to task
and situation. (See grade 5
Language standards 1 andh&re for

spedfic expectations.)

SL.6.6: Adapt speech to a variety of
contexts and tasks, demonstrating
command of formal English when

indicated orappropriate. (See grade 6
Language standards 1 anda3

specific expectations.)

SL.7.6: Adapt speech to a variety of
contexts and tasks, demonstrating
command of formal English when
indicated or appropriate. (See grade
7 Language standards 1 andoB
specific expectations.)

11
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Common Core State Standards for Language

L.5.1: Demonstrate command of the
conventions of standard English
grammar and usagehen writing or
speaking.

a. Explain the function of
conjunctions, prepositions,
and interjections in general
and their function in
particular sentences.

b. Form and use the perfect
(eg.,l had walked; | have
walked; | will have walked
verb tenses.

c. Use verb tense to convey
various times, sequences,
states, and conditions.

d. Recognize and correct
inappropriate shifts in verb
tense.*

e. Use correlative conjunctions
(e.g.,either/or, neither/nor).

L.6.1: Demonstrate command of the
conventions of standard English
grammar and usage when writing o
speaking.

a. Ensure that pronouns are in
the proper case (subjective,
objective, possessive).

b. Use intensive pronouns
(e.g.,myself, ourselvgs

c. Recognize and correct
inappropriate shifts in
pronoun number and
person.*

d. Recognize and correct vaguy
pronouns (i.e., ones with
unclear or ambiguous
antecedents).*

e. Recognize variations from
standard English in their owr|
and others' writing and
speaking, ad identify and
use strategies to improve
expression in conventional
language.*

L.7.1: Demonstrate command of the
conventions of standard English
grammar and usage when writing of
speaking.

a. Explain the function of
phrases and clauses in
general and their faction in
specific sentences.

b. Choose among simple,
compound, complex, and
compoundcomplex
sentences to signal differing
relationships among ideas.

c. Place phrases and clauses
within a sentence,
recognizing and correcting
misplaced and dangling
modifiers.

L.5.2: Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spellingwhen writing.
a. Use punctuation to separate
items in a series.*
d. Use underlining, quotation
marks, or italics to indicate
titles of works.

L.6.2: Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spelling when writing.

a. Use punctuation (commas,
parentheses, dashes) to set
off nonrestrictive/
parenthetical elements.*

L.7.2: Demonstrate command of the
conventions of standard English
capitalization, punctuation, and
spelling when writing.

a. Use a comma to separate
coordinate adjectives (e.dt,
was a fascinating, enjoyable
moviebut not He wore an
old[,] green shirt

L.5.3: Use knowledge of language a
its conventions when writing,
speaking, reading, or listening.
a. Expand, combine, and redug
sentences for meaning,
reader/listener interest, and
style.

L.6.3: Use knowledge of language af
its conventions when writing,
speaking, reading, or listening.
a. Vary sentence patterns for
meaning, reader/listener
interest, and style.

L.7.3: Use knowledge of language af

its conventions when writing,

speaking, reading, or listening.

a. Choose language that

expresses ideas precisely ar
concisely, recognizing and
eliminating wordiness and
redundancy.*

12
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L.5.4: Determine or clarify the
meaning of unknown and multiple
meaning words and phrases based
grade 5 reading and content,
choosing flexibly from a range of
strategies.

a. Use contex{e.g.,
cause/effect relationships
and comparisons in text) as
clue to the meaning of a
word or phrase.

b. Use common, grade
appropriate Greek and Latin
affixes and roots as clues to
the meaning of a word
(e.g.,photograph,
photosynthesis

L.6.4: Determineor clarify the
meaning of unknown and multiple
meaning words and phrases based
grade 6 reading and content,
choosing flexibly from a range of
strategies.

a. Use context (e.g., the overal
meaning of a sentence or
paragraph; a word's position
or function n a sentence) as
a clue to the meaning of a
word or phrase.

b. Use common, grade
appropriate Greek or Latin
affixes and roots as clues to
the meaning of a word
(e.g.,audience, auditory,
audible.

L.7.4: Determine or clarify the
meaning of unknown and multigd
meaning words and phrases based
ongrade 7 reading and content
choosing flexibly from a range of
strategies.

a. Use context (e.g., the overal
meaning of a sentence or
paragraph; a wor position
or function in a sentence) as
a clue to the meaning of a
word or phrase.

b. Use common, grade
appropriate Greek or Latin
affixes and roots as clues to
the meaning of a word
(e.g.,belligerent, bellicose,
rebe).

L.5.5: Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.
a. |Interpret figurative language
including similes and
metaphors, in context.

L.6.5: Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.
a. Interpret figures of speech
(e.g., personification) in
context.

L.7.5: Demonstrate understanding of
figurative language, word
relationships, and nuances in word
meanings.

a. Interpret figures of speech
(e.g., literary, biblical, and
mythological allusions) in
context.

13
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The Guide to Grammar Mini-Lessons

This model formini essons i s adapted from Kelly Gall agh
containsSoW resource®r you to enhance this piece of instruction throughout the year.

Approximately every other week, you will teach a mi@gson orgrammar or language structur&hese
lessons are designed to be no more tharlB)minutes All of these lessons are aligned to the expectatio
of the Common Core for this grade level; however, most of the lessons in this unit are designed to pr¢
students for 8" grade language learning, as many students may be missing the necessary knowledge
skills to prepare them for the8grade language standards.

Grammar mirdessons will always include the following four components: model, notice, imitate, and s
practice.
1 Model: Give students model sentences from the anchor text that follow the rule you are giving
instruction on.
1 Notice: Invite studets to notice the structure of the sentence, including parts of speech,
punctuation, capitalization, etc.
1 Imitate: Teach students the grammar rule in all senten&sdents attempt to imitate by writing
their own sentence following the rule that is taught.
1 Skills Practice: Provide regular practice-2x a week to allow students to practice recognizing,
writing, and analyzing sentences that follow the grammar rules that have been taught. Skills pr
can utilize interactive bulletin boards, Kahoot! quizzesmework assignments, etc.

Mini-lessons are spread throughout the unit; however, you may find that it is helpful to movdessans
to always be done on a specific day of the week or adjust for thhdéeksons. However, it is not

recommended to chargythe order in which miriessons are taught in the unit, as the grammar skills are
frequently sequential and build on one another.

Lesson Topic Standards Addressed
ELA Grammar Mini-Lesson #1: The L.6.3A: Vary sentence patterns for meaning,
Orientation | Complete Sentence reader/listener interest, and style.
#4 Grammar Mini-Lesson #2: Using L.5.2C: Use verb tense to convey various times,
Verbs to Convey Time sequences, states, and conditions.

#15 Grammar Mini-Lesson #3: Perfect L.5.1A: Form and use the perfect (e.d¢ had walked; |
Verb Tense&ror! Reference source | have walled; | will have walkedverb tenses.

not found.
#19 Grammar Mini-Lesson #4: Using L.5.2A: Use punctuationio separate items in a series
Commas to Separate Items in a
Serie€rror! Reference source not
found.

#28 Grammar Mini-Lesson #5: L.5.2D: Use underlining, quotation marks, or italitcs
Punctuating the Titles of Worksror! | indicate titles of works.

Reference source not found.

14
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Anchor Text Overview: TheLightning Thief

The Lightning Thié$ a lighthearted fantasy about a troubled-¢@aro | d b oy, Percy Jacksqg
journeyofsefd i scovery. The book is written in the firs
“bad kid’ who uaeftrdullle, Peeeisiagnosedswithedyslexda and ADHD, and has been expell
from multiple boarding schools.

Everything changes for Percy when he discovers that he is a demigod, the son of the Greek god Poseidon. Se
Camp Hal f - Bl oleddemigod childremp Perfcyoig abl®td meet kids with whom he is able to connect,
becomes especially close over the novel with Annabeth, the daughter of Athena, and Grover, a satyr whose jo
protect Percy at all costs.

Percy and his two frienddnnabet h and Grover, are charged with

they set out on a journey to prevent a catastrophic war amongst the gods. Throughout their heroic journey, the
many Greek gods and goddesses, and Percpdise r s many things about hi msel
relatable modern-day nar r at-a-age talendttk reagy tfachable eontentsg h - i

I. Text Complexity:
The complexity level ofhe Lightning Thie$ 740L. Howevet, he aut hor’' s styl e and t
often intricate, and the subjects and themes within the story often call for a large amount of background knowle
This is an appropriate and higfiterest book for & graders.

Il.Big Ideas/Themes:

Thest ory is written as a classic hero’s quest; the
Exploring these mythological creatures, gods, and goddesses is very important to student success and interes
novel. The biggest theme thin the text is that of identity and setfiscovery; Percy does not know who his father is
the beginning of the story, and has no idea that he is a demigod. Other big ideas include the power of friendshi
complexity of family relationships, loyslvs. deception, and overcoming challenges as a team.

. Text Structure:
The overall structure of the novel is problesno | ut i on, and the arch of the g
The book is divided into chapters, each of which advancesPeacyquest t o find the mi
world from war. Most chapters allude to a particular figure of Greek mythology, and in these cases, building
background knowledge is essential in order for students to make meaning. For example ,dhapter, Percy and his
friends encounter Medusa, and in another they meet Ares, god of war.

Ill. Real World Connections:
Despite the fact that the novel is based in fantasy and the land of Greek gods and goddesses, Percy Jackson |
actually a venaccessible character with whom many students will be able to identify. The entire story is about R
finding himself, one piece at a time, which is a journey that will resonate with any middle school student.

IV. Potential Challenges:

Wi t h a f adactionpackead plgt with many unfamiliar characters, it may be easy for some students to
details and become confused. Students may also have trouble tracking the actions of multiple characters throu
the story.Additionally, allusions to Greek ntgology may become confusing if they are not taught explicitly beforg
reading.Make it a practice to consistentlp E LJ2 8 S a i dzRSyda (2 (KS 3I2Raxk3I2R
include.
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6TH GRADE ENGLISH LANGUAGE ARTS UNIT #1: THE HERO’S JOURNEY

Fall 2017

Instructional Calendar for Unit 1

This calendar is intended to be a model for planning and pacing lessons throughout the course of the unit. A
practice for effective planning is to print this document and make notes for how instruction actually unfolds thro

the unit.
Monday Tuesday Wednesday Thursday Friday
8/21 8/22 8/23 8/24 8/25
Orienting to the Orienting to the Orienting to the Lesson 1 Lesson 2
ELA Classroom ELA Classroom ELA Classroom
8/28 8/29 8/30 8/31 9/1
Lesson 3 Lesson 4 Lesson 5 Lesson 6 Lesson 7
9/4 9/5 9/6 9/7 9/8
Labor Day-School | Flex Day Flex Day Lesson 8 Lesson 9
Holiday MAP Testing MAP Testing
9/11 9/12 9/13 9/14 9/15
Lesson 10 Lesson 11 Lesson 12 Lesson 13 Lesson 14
CRWP Meeting

9/18 9/19 9/20 9/21 9/22
Lesson 15 Lesson 16 Lesson 17 Flex Day District PD
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Monday Tuesday Wednesday Thursday Friday
9/25 9/26 9/27 9/28 9/29
Lesson 18 Lesson 19 Lesson 20 Lesson 21 Lesson 22
Mid-quarter
conferences
10/2 10/3 10/4 10/5 10/6
Lesson 23 Lesson 24 Lesson 25 Lesson 26 Lesson 27
10/9 10/10 10/11 10/12 10/13
School Holiday Lesson 28 Lesson 29 Lesson 30 Lesson 31
llluminate EOU CRWP Meeting
Assessment
window opens
10/16 10/17 10/18 10/19 10/20
Lesson 32 Lesson 33 CompleteEOU | Lesson 34 Lesson 35
Assessmenbn
lluminate
10/23 10/24 10/25 10/26 10/27
Lesson 36 Lesson 37 Lesson 38 Flex Day District PD
llluminate Final Day of the
Assessment Grade Quarter
are Due
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Fall 2017

First Days of School: ELA Orientation

August 22-24

The first three days of school are yotaplan freely in order to orient students to your ELA classroom.
is a time to teach procedures and expectations for performance and behavior. Focus your work on {

negotiables of your classroom; the tools listed below are recommendatiornsuciusing your class
choose what workor you and your students.

Focus Procedures Ideas and Resources
Who am | as areader? | Reading interests survey 1 ScholasticGetting to Know My
f How to f-indht’ Students as Readers
1 Accountability for independen| 1 ReadWriteThinkkReading Survey
reading 1 Students create an interest collage @
1 Set up reading journals (if their journal
using) f Students create
lives or reading habits
1 Teaching to InspireConducting
Reading Conferences
1 Role play a conferences
1 ScholastcReader ' s Not
1 The Educators Rooris i ng R«
Notebooks in Middle School
1
What can | do to help our Entrance and exit routines 1 The First Days of Schdyl Harry K.
classroom run smoothly Throwing away trash Wong
and safely? Passing in papers 1 Teach Like a Championo Now
Passing out or picking up wor| 1 Teach Like a ChampioBxit Ticket
Lining up 1 Teach Like a Champioall Hands
Sharpening pencils 1 Maneuvering the Middle20 Must

Asking a question
Goingto the restroom

Teach Middle School Routines

What resources do | nee
to be successful in ELA?

= =4 |- -4 -9_9_95_4._-9._2

Set up journal/binder
How to treat class texts
Necessary materials

Students ceate an interest collage on
their journal

Bring in examples/noexamples of
expected materials

Pass out/label anchor texts

How do | treat our
classroom library?

= =4 —a -8

Check in/Check out
procedures

How/when to go to the library
Handling and storing books
Howthe library is organized
When/how independent
reading occurs

Create a classroom library scavenget
hunt to get students acquainted with |
Have students fill out an application f
librarian jobs
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https://www.scholastic.com/teachers/blog-posts/alycia-zimmerman/getting-know-my-students-readers/
https://www.scholastic.com/teachers/blog-posts/alycia-zimmerman/getting-know-my-students-readers/
http://www.readwritethink.org/files/resources/lesson_images/lesson11/ReadingSurveyHandout.pdf
http://teachingtoinspire.com/2015/10/independent-reading-conferences-a-guide-to-getting-started.html
http://teachingtoinspire.com/2015/10/independent-reading-conferences-a-guide-to-getting-started.html
https://www.scholastic.com/teachers/blog-posts/beth-newingham/readers-notebook/
http://theeducatorsroom.com/2016/02/using-readers-notebooks-middle-school/?utm_source=feedburner&utm_medium=feed&utm_campaign=Feed%3A+theeducatorsroom%2FvPKE+%28EducatorsRoom%29
http://theeducatorsroom.com/2016/02/using-readers-notebooks-middle-school/?utm_source=feedburner&utm_medium=feed&utm_campaign=Feed%3A+theeducatorsroom%2FvPKE+%28EducatorsRoom%29
http://www.maneuveringthemiddle.com/middle-school-routines-and-procedures/
http://www.maneuveringthemiddle.com/middle-school-routines-and-procedures/

6TH GRADE ENGLISH LANGUAGE ARTS UNIT #1: THE HERO’S JOURNEY Fall 2017

What are the Longterm Goals 1 Teach Like a ChampioRormat
expectations for my/our | Set academic goals Matters
work? 9 Qass vision/mission 1 Create a goal sheet for the journal/
1 Personalision/mission notebodk to be reviewed quarterly
statements 1 Sort examples/norexamples of quality
Daily Expectations work
9 Using complete sentences |{ Teach grammar lesson routines by
1 When homework is due reviewing complete/incomplete
1 What highquality work looks sentences
like 1 RACE Writing Cards (Appendix D)
How do | practice good | Creating a reading space at |1 Teach Like a Champidaverybody
reading habits? home Writes
i Basicannotation habits 1 Homework: Define a reading space &
1 Highlighting habits home and describe it
1 How to stop and jot 1 Create &asic anchor charor

common annotations

1 Stop and Jot Toolkit (Appendix D)
1 Annotation Matrix (Appendix D)
How do | participate in SLANT 1 Teach Like a ChampioBtar/SLANT
academic conversatiofs How to speak audibly { Teach Like a Champiddabits of
Habits of active listening Discussion

Teach Like a Champiofurn and Talk
Accountable Talk Stems (Appendix O

How to ask a question
Agree/Disagree/Build hand
signals

How to do a turn and talk
Introduction to sentence
starters for discussion

= =4 8 —a -9
= —a

= =

General Readings/Resources
Get your year off to a smooth start by ensuring that you are teaching clear and concise procedures th
students can practice frequdly.

1 Teach Like a Champidangineer Efficiency

1 Teach Like a Champidbtrategic Investment: From Procedure to Routine

i Teach Like a Champiddo It Again

Selected Texts for 6" Grade (available in Appendix B)
e “Why I ndependent Reading?”
e “The Worst Day Ever ?”
e “Anci ent fro@Urderstamding Greek Myths
o This text is highly recommended, as students can daglding background knowledge abo
Ancient Greece.
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https://s-media-cache-ak0.pinimg.com/236x/be/86/30/be8630c29b2d0f078658ec3fdc2355b0.jpg
https://docs.google.com/a/centercitypcs.org/document/d/1htIVRT2z0UKjw5JCeA2rslHV8atPZ_yZ7a58xt-_5bs/edit?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOWnJ2WTVVYVR6aGc/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegObV85d1ZZeWd4Wm8/view?usp=sharing
https://www.amazon.com/Understanding-Greek-Myths-Understood-Crabtree/dp/0778745147/ref=sr_1_1?ie=UTF8&qid=1501532560&sr=8-1&keywords=understanding+greek+myths
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Grammar Mini-Lesson #1: The Complete Sentence

Model
Display the following sentences on the board. Students should copy and/or have these on their notes
beginning of the lesson.

1. Jerry ate the pizza.

2. Mike and Lisa are happy.

3. Miguel was running in the race.

Notice

Ask studentsvhat they notice all three sentences have in common. It may take some practice for stud
to get the hang of doing this, but guide them to recognizing that they all have a subject (specifically, t
sentences all have nouns as their subjects) andl.yeYou may need to rei nf (
state of being verb for a plural subject and was is a helping verb to running in order to make it past te
Make noteson the models; students should copy your marks on tbein notes.

*See BoardPRaper inTeach Like a Champion

Imitate

The rule is: All complete sentences have a subject (who or-whattoun or pronoun) and a predicated
(what who or what is doinga verb).All complete sentence express a complete thought (are independe
clauses), std with a capital letter, and end with appropriate punctuation (?&judents should write their
own sentences that follow the same model as these sentences.

Skills Practice

You have several options f or r eibotkezpicmindgatsithoud
reinforcing practice, students will not be able to transfer these language skills to their own writing
successfully. Use any of the following to ensure regular practice:

* Warm-ups/Do Now: Continue to pull simple sentences frahe reading and have students mark tf
subject and verb in the sentence. Then they should imitate the sentences. Start class with-a sk
out.

» Exit Tickets: Require students to write simple sentences to reflect on the class or to summarize
learning.This week, a good challenge is to require students to write two word sentences.

* Homework: Require students to write simple sentences as a skills practice. Do a quick check t
their homework at the beginning of class the next day (during a Do Nowtgcfr a quick and eas
assessment and feedback to students on their work.

* Writing Assignments: Include a section on a rubric or checklist$pecific grammar or language
skills that you are trying to reinforce in students.

Note: If your students useechnology regularly and have access to the internet at home, you may cons
“flipping” your instruction by requiring stud
the night before your gr amma roredxceler miniesson ileos tha a
are less than 5 minutes long. For this week, consider usisddsson
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https://www.khanacademy.org/humanities/grammar/syntax-sentences-and-clauses/introduction-to-sentences/v/what-is-a-sentence-syntax-khan-academy
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Unit Lesson Guides

Guiding Question: What is a myth?
Text:“ Whmakesa myt h ?”

Lesson 1

Objectives Standards
» SWBAT sk a variety of texts and visuals to * RL.6.2: Determine a central idea of a text and
activate prior knowledge and to build how it is conveyed through particular details;
background and investment in Unit 1 topics provide a summary of the text distinct from
« SWBATefine a myth and give examples of personal opinions or judgments.
myths or mythological creatures.

Lens for Reading: What are the defining characteristics of mythology? Why do myths matter, and what

can we learn from them?

Materials Resources in Appendix D
A “Whati s a frogn Apgpéndix B 1 Gallery Walk Protocol
A Greek Gods and Goddesd®isgraphy Cards

Lesson Structure and Pacing Notes
The goals of today’s c¢class incl ude ,luitding exciteament g
and investment in the topic, and beginning to build knowledge required to addess.ightning Thief.
1 Teaching PoinfMyths are ancient, traditional stories that explain a natural phenomenon
teach an important lesson. They typically have supernatural elements and are linked to
particular culture.

Unit Launch

Createa Know/Wonderchart about Greek mythology. Students are likely to have some prior knowledg
about this and will be excited to share it and generate new questions. Leave the chart up and add to i
throughout the unit.Retrn to this chart at the close of this lesson in order to build a culture of continuc
learning and reflection.

Gallery Walk

Consider using the “Greek Gods and Goddesses’”
investment in the topic. Use thtime to teach your expectations for moving around the classroom in a ¢
and orderly way (and other related routines/procedures).

Reading

Choose one (or incorporate both) of the supplemental texts included for today. Questions should leac
students to use what the text says to draw conclusions about mythology as a genre and/or the
characterization of gods and goddesses.

Homework
Throughoutthis unit, assign various Greek myths as homework or independent reading in class. Ther
multiple myths included in Appendix B, and most are at a low enough Lexile to support independent r
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOcEI1TGItcUdxSGM/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOUEdOeFFRSkpNcjQ/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOdVI2REpNQTBHMmM/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOdVI2REpNQTBHMmM/view?usp=sharing
https://www.learner.org/libraries/readingk2/pdf/know_wonder_learn.pdf
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in 6" graders. Be strategic about which myths to assign; although recommendations based on what is
happening or will soon happen irhe Lightning Thiefre given throughout the unit.
Potential myths to start with:

1 Welcome to Mount Olympus MisBook

1 Persephone and Demeter

1 Theseus and the Mataur
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOU3lvT1V5QVppeFU/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOU3lvT1V5QVppeFU/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOaG5GTGpXcHBjRVk/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOaG5GTGpXcHBjRVk/view?usp=sharing
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Guiding Question: What makes a myth?
Text: “Myt hs and Legends”

Objectives Standards
* SWBAT identify and recall important and * RL6.2: Determine a central idea of a text and
unique facts about different Greek gods an how it is conveyed through particular details;
goddesses. provide a summary of the text distinct from

personal opinions or judgments.

e RL.6.9: Compare and contrast texts in different
forms or genrege.g., stories and poems;
historical novels and fantasy stories) in terms o
their approaches to similar themes and topics.

SWBABummarize the most important
information about the Greegods and
goddesses.

Lens for ReadingaHow does the author of “ Mgdgods?
Materials Resources in Appendix D
1 “Myths and Legends T “Myt hs andTextDepeadent s ”
1 Greek Gods and Goddesses Biographyds Questions
1 “Aska Got

T Greek Gods & Goddessgsavenger Hunt

Lesson Structure and Pacing Notes

Reading
1 During the initial read aloud, students should annotate the text for key ideas and details the
author wants to teach them about gods.
T TextDependent Questions that attend only t

Discuss
Afterreading® Myt hs and Legends” today, ask students
biography card¢during the Lesson 1 gallery wadd the article.

Character/Myth Mapping
In order for students to understanthe plot developmentof The Lightnindhief they will need a method
for tracking and mapping the various characters. Create a word wall, bulletin board, a series of anchc
charts, or a section in their journal or folder to map the various charaetbrgh how they are presented ir
Greek mythsand inThe Lightning ThiefThe purpose of this character or myth mapping is to help studer
build background knowledge throughout the unit, so the format you choose should be interactive and
to accumulate new information over time.
1T After retlds ngnd MLegends,” have students re
car ds. | f you haven’'t played Ask a God yet
1 Have students work in pairs or small groups to create an image and a very short summary stal
abouta selected god or goddess. Use these materials to begin building the character/myth ma
section of your classroom.
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOb2oyZEVUb1BJcW8/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOUEdOeFFRSkpNcjQ/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOcERCMXdCSWlvLXM/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOSGpobEFDbkRKaVk/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegObWZZRWdxQk9HZms/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOSGpobEFDbkRKaVk/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOSGpobEFDbkRKaVk/view?usp=sharing
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Guiding Question: What makes a myth?
A Her o’

Text: “

s Journey?”

Objectives Standards
«  SWBAT summarize and present informatio 1 RL6.1: Cite textual evidence to support analysis
that theyread accurately. of what the text says explicitly as well as

inferences drawn from the text.

* RL6.2: Determine a central idea of a text and
how it is conveyed through particular details;
providea summary of the text distinct from
personal opinions or judgments.

e SL.6.4: Present claims and findings, sequencing
ideas logically and using pertinent descriptions,
facts, and details to accentuate main ideas or
themes; use appropriate eye contact, adetgia
volume, and clear pronunciation.

Lens for Reading: How can we describe a traditional “hero’s journey?”

Materials Resources in Appendix D
T “The Her ofromAppendixBr ey’ 1 Jigsaw Protocol
71 Student copies ofhe Lightning Thief 1 Video Resourcéieroes

T Hero’s Journey Grap

Lesson Structure and Pacing Notes

Warm Up
Consider allowing students previewThe Lightning Thigfe f or e begi nning toda
reasons behind our exploration of Greek myths and gods/goddesses will make the tasks more meani

Reading

T First reading (readsdual osdbasEadday osundeade
Journey.” Read through the text for the fi

T Form “"expertagliogpasw protuseol during today
Model what you want students to do with the
pull out the most important meaning for The Ordinary World and The Call to Adventure.

1 Splitthe class intaeight separate groups and have each focusonomeaei ni ng st age
journey. Groups create an anchor chart or prepare a brief presentation that: a) explains/summ.
the stage of the her o’ s | our siogestheymrd fariljar witha k
citing specific examples &#m movies and book® support their thinking(This will also give you an
opportunity to learn what books and movies your students love!)

o JigsawProtocol This is a useful strategy to incorporate in future lessons, so take some ti
to teach expectations for engaging in it explicitly. Emphasize the importance of projectir
your voice and speaking clearly so others zsord notes on what you found.

o When presenting, students should take n
may want to put this in a notebook for students to refer back to or have it printed in a pa
for students, ontopofthele r o> s J o ur The Mghthingdtiek er f or
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOdXdvVm04MFpKdE0/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOc3pjdzNwOW9nNkE/view?usp=sharing
https://www.youtube.com/watch?v=Hhk4N9A0oCA
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOeDFwWnQ0RXJ4Vms/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOWGp5dG12amt5eDA/view?usp=sharing
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Guiding Question: Who is our hero?

FYUPEN Text: The Lightning Thiethapter 1 (p. 4L5)

Objectives Standards
1 SWBATdentify important textdetails to e RL.6.1: Cite textual evidence to support analysis
make inferences about Percy Jacksol of what the text says explicitly as well as
annotate those details appropriately inferences drawn from the text.

* RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resolution.

1 SWBAT make inferences about Percy basé
on text evidence.

Lens for Reading: Who is Percy Jackson? What can we infer about him?
Materials Resources in Appendix D

1 Student copies of he Lightning Thief 1 Annotation Matrix
1 _Planning a Read Alo@ne Pager

Lesson Structure and Pacing Notes

Reading

While we do want students to get to know Percy today, another majog o a | of today’
students excited to read this novel. For this reason, you may choose to pause less frequently and/or
fewer duringreading written responses to preserve the flow and momentum of the engaging opening
chapter.

1 Be explicit about how your expectations for student engagement during a read aloud. An activ
reader sits up straight, follows along 1in
has a pen or pencil handy to annotate if a thought strikes. Youring this first unit, make your
thought processes as a reader transparent by thinking aloud occasi¢oatiyult the Read Aloud:
Pausing Points onpager in Appendix D for more guidance on this).

1 Note on Annotation The way you model and instrudugents to annotate should be specific to ths
text itself. For example, if the author gives a lot of rich descriptions of the setting, you might he
students circle the three most vivid descriptions and jot down an inference about the setting or
word that describes the mood the setting creates. Giving students a specific focus will allow th
engage more deeply in the text than more ¢
or “circle new words.” See fot supportAalestiog specifico n
annotation instructions throughout the unit.

1 If students have already read the book on their own or have seen the movie version, assure tr
that engaging with this story again as a class will be very rewarding and tlyatthel di s c
they didn’t realize the first time around
also challenge them to keep track of differences between the book and movie (there are many

Exit Ticket
Choose a page or passage from late in chapterThefLightning Thighat has great characterization of
Percy. Raype or make a copy of the passage and have students demonstrate their annotation on the
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOWlF0TzNzaDB0Qms/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOWlF0TzNzaDB0Qms/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOcUNQVW4wTjNqVkk/view?usp=sharing
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Then close with a final writing promptvhat have you learned about Percy from this page? What evider
supports your inference?

Homework
“Fates f Giftsrfmom the Gods a good homework choice for this lessemwill prepare students for the
next chapter in which Percy watches one of the three fates cutting the yarn.

Grammar Mini-Lesson #2: Using Verbs to Convey Time

Model
Display the following sentences on the bdaBtudents should copy and/or have these on their notes at
beginning of the lesson.

1. Percyattended Yancy Academy.

2. Percy attends Yancy Academy.

3. Percy will attend Yancy Academy.

Notice
Askstudents what they notice about these three sentenckésnay take some practice for students to get
the hang of doing this, but guide them to recognizing that

1T Sentence one uses “attend” in the past ter
T Sentence two uses “attend” in the present
1T Sentence three uses “attend” in the future
Make nokts on the models; students should copy your marks on their own nGtesllenge: Have students
switch “attend” with another verb. Some examg
Imitate

Students should write their own sentences that follow the same modd¢hase sentences.

Skills Practice
You have sever al options for reinforcing stud
reinforcing practice, students will not be able to transfer these language skills to their own writing
successilly.

1T Create an anchor chart for common verb mis
usage.
Require students to write a past, present, and future sentence about evehiglining Thief
When students are writing in class, pay attemntto verb tense. Does the tense used make sense
Do multiple sentences make sense collectively?

T
)l
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Guiding Question: Who is our hero?

Text: The Lightning Thig€hapter 2 (p. 128)

Objectives Standards
» SWBAT malyze details to make inferences * RL.6.1: Cite textual evidence to support analysis
aboutPercy Jackson of what the text says explicitly as well as
« SWBAT discuss their inferences with a inferences drawn from the text.
partner. * RL.6.3: Describe how a particular story's or

drama'splot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resolution.

* SL.6.1A: Come to discussions prepared, having
read or studied required material; explicitly drav
on that preparation by referring tevidence on
the topic, text, or issue to probe and reflect on
ideas under discussion.

Materials Resources in Appendix D
1 Student copies ofhe Lightning Thief 1 Habits of Discussion
Accounable Talk
Back to Back, Face to Face
GoGoMo
Discussion Appointmés
The Hero’s Journey

= =4 —8 9 8

Lesson Structure and Pacing Notes

Building Knowledge
Use the first 1615 minutes of the classtoevi ew “ The Her o’ s Journey.’”
them to track their understanding of Percy’s

Ordinary Worl d” together as a c¢class, armpdedte t
Cal | to Adventure.”

Reading

T This section alludes to the “three fates”’

on who these figures are so that students recognize the allusion (and understand its significan
regarding what might happen to Percy).
o Ifyouchosenot o assi gn *“ GifisdronttletGedir homewarknconsider
pulling the important information you want students to know abdoge Fatesand creating a
warm-up from i.

1 Continue getting to know Percy Jackgomake inferences about his character traits based on his
words, thoughts, actions, and interactions with others)

1 Makei nf erences about Percy’ s present situat
Mr. Brunner) in order to follow important plot developments in this section. Questions should al
lead them to analyze how and why Percy responds to events in certain waysk.e.iT R2 S a
NEBIFI OGA2y (2 o0SAy3 alAO] SR 2vdmisees ard feeldagoltdimdpI€
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOS3dUcTVLLXpJYzA/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegONm5FNlZaR0lQRzQ/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegONm5FNlZaR0lQRzQ/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOZHd0bkdVOVZOcVU/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOWGp5dG12amt5eDA/view?usp=sharing
http://www.talesbeyondbelief.com/greek-gods-mythology/fates.htm
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Discuss
f During today’ s read aloud, continue using
excitement and investment in the story itself. You may want to pause for written responses to
guestions less frequently today to preserve the flow and momentf the story. Instead, while
checking for understanding, explicitly teattte habits of discussion and accountable fallo r  “ t
and tal ks”-topreeat herf op enad di scparshanef pr mat
not be mastered irone lesson or even in one unit, but rather they should be intentionally built u)
over time.
1 You may want to use a protocol to structure student talk time. Some useful protocols for basic
discussion include:
o Back to Back, Face to Face
o GoGoMo
o Discussion Appointments
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Guiding Question: Who is our hero?

Text: The Lightning ThieZhapter 3, Part 1 (p. 286)

Objectives Standards
» SWBAT malyze details to make inferences * RL.6.1: Cite textual evidence to support analysis
about fBnaly lifeyanid selationships of what the text says explicitly as well as
with Mom and Gabe. inferences drawn from the text.
« SWBAT contribute thoughtfully to class e RL.6.3: Describe how a particular story's or

drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resolution.

e SL.6.1A: Come to discussions prepared, having
read or studied required material; exgily draw
on that preparation by referring to evidence on
the topic, text, or issue to probe and reflect on
ideas under discussion.

discussion, using evidence and details fron
the text to support their thinking.

Lens for Reading: How does the author characterize Percy’s mother Sally and his stepfather Gabe? What

can we infer about Percy’s relationships with each of them?
Materials Resources in Appendix D

T

Student copies of he Lightning Thief 1 Habits of Discussion
 Accountable Talk
1 Back to Back, Ea to Face
1 GoGoMo
9 Discwsion Appointments

Lesson Structure and Pacing Notes

Reading

1

T

Students should pay attention to Sally and
interact with and speak to Percy.
Students shoul d al so pay s)aescrigtions of both characte.ePust
students to collect evidence about times w
inner feelings/thoughts and make inferences about what this reveals about Percy himself and |
relationships. (i.e.pag83:a L G2t R KSNJ aKS 46l a avY2iKSNAy3
AaSONBilfezr L ¢l a NBrttesx NBrtfe 3ItFrR G2 asSs
A By 8" grade students should be comfortable using graphic organizers and other
structured notetakers to collect evidence. However, if your students need additio
teaching and practice around this, d
lens for reading and model/provide structured practice around this. Doing this
regularly serves as a scaffold when students begin to write and organize essays

independently.
A Teaching students how to use “eviden
whilereadi ng i s a way to build on stude

plans from E EducatiorjparticularlyModule 1, Unit 1, Lessor) give giidance on
how to potentially incorporate evidence flags into your ELA routines.
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOZHd0bkdVOVZOcVU/view?usp=sharing
http://commoncoresuccess.eleducation.org/curriculum/ela/grade-6/module-1/unit-1/lesson-3
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1 Optional: Consult these lesson plans as a reference or for inspiration while
planning the next few lessons. They are not meant to be followed exactly,
may contain usefulesources or ideas.

Discuss
1 Plan specific times when you will ask students to turn and talk to reinforce the habits of discus:
you rolled out yesterday. Questions for tu
conversation for the length ofhe you designate, and they work best when there is more than o
possible interpretation.
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Guiding Question: Who is our hero?

Text: The Lightning ThieZhapter 3, Part 2 (p. 343)

Objectives Standards
SWBATDuild on others thinking about * RL.6.1: Cite textual evidence to support analysis
P e r €athér by engaging in the Final Worc of what the text says explicitly as well as
protocol and using appropriate accountable inferences drawn from the text.

*  RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or charas
the plot moves toward a resolution.

e SL.6.1C: Pose and respond to specific questions
with elaboration and detail by making comment
that contribute to the topic, text, or issue under
discussion.

e RL.6.9: Compare and contrast texts in different

forms orgenres (e.g., stories and poems;

historical novels and fantasy stories) in terms o

their approaches to similar themes and topics.

Lens for Reading: How does the author characterize Percy’s father? What can you infer about Percy’s

talk sentence stems.
 SWBAT malyze details to make inferences
about Per cy’ elatibnahips. |

feelings towards his father (based on his words, thoughts, actions, and interactions with his motRer)
Materials Resources in Appendix D

1 Student copies ofhe Lightning Thief 1 Accountable Talk Stems
1 EinalWord Protocol

Lesson Structure and Pacing Notes

Character/Myth Mapping

At the end of this chapter, Percy discovers that Grover is actualyya In order for students to
understand this plotlevelopment, show a visual or have students read a very short informational text
about this mythological creatur&his is one of many creaturésat students will encounter throughout the
text, so consider adding theé& wocdlchbhdnmahen
folder/journal for students if your wall space is limited)dd names and pictures of gods, goddesses, anc
other creatures/vocabulary as you encounter them.

Reading
1 The author gives us many clues in this chapter and inédutuc hapt er s about t
father (Poseidon). Have students keep the evidence they record today and continue making
inferences about it as the story goes on (
1 (Optional) Opportunity for Eghsion:Pages 443 provide a great opportunity to analyze how the
aut hor’s descriptions of setting (in this

mat ches what’s going on in the story.t’ EBvewm
pointing out or thinking aloud to students that things like weather (especially storms) and drear
al ways have some deeper significance in 1
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOT0w3YXhRVXl4VkU/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOT0w3YXhRVXl4VkU/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOb1pMeXRKWUF1YUU/view?usp=sharing
http://riordan.wikia.com/wiki/Satyr
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Discussion
Use the Final Word discussion protocol. Have students each select their own interesting passage abc
Percy’ s father (or family if you want to have

share their passage, but not say anythingatit until their teams have shared.
1 Reinforce this protocol with explicit instruction about good listeners and listening practices.
1 This is an excellent protocol to focus on building on what other people have said. Push studen
respond to what othes have said in the discussion by using those accountable talk stems for
building.

Homework
Assign one of two readings:
1 “Theseus and the MinotaurTheminibookis more accessible for homework, but if you have man
strong, capable readers, you may want to assign some of therotitger myth Either way, be sure
to add comprehension questions or a written response.

Zoom-In Passage: Focus Pages for Evidence Collection: Pages B8v(e“nE ual | vy, | got
more questions she would start to cry."”)

1 These pages are rich with evidence that students can make inferences about, including how th
author gives us insight into who Pealclyy'rs q
about his real father.

T Questions should | ead students to analyze
and Percy’ s reactions to this information.

1 Note: The nature of paresthild relationships is a recurring theme throughout the book, and the
tension between fathers/mothers and their children is conveyed through many characters besi
Percy (i.e. Annabeth and her parents). This is the reason vepaneing time analyzing relationshi
now.
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Guiding Question: Who is our hero?

Text: The Lightning hiefChapter 4 (p. 4%46)

Obijectives Standards
» SWBAT write a wetirganized paragraph in * RL.6.1: Cite textual evidence to support analysis
response to their reading. of what the text says explicitly as well as
« SWBAT se text evidence to make and inferences drawn from the text.

* RL.6.3: Describe how a pécular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resolution.

e W.6.1A: Introduce claim(s) and organize the
reasons and evidence clearly.

* RL.6.9: Compare and contrasexts in different
forms or genres (e.g., stories and poems;
historical novels and fantasy stories) in terms o
their approaches to similar themes and topics.

support a claimabout how Percy was able tc
defeat the Minotaur

Lens for Reading: How do the characters (especially Percy) respond to challenges?
Materials Resources in Appendix D

{1 Student copies of he Lightning Thief 1 RACE:raphic Organize#l
1 RACEK:raphic Organizet2

1 RACE Strategynchor Chart

Lesson Structure and Pacing Notes

Character/Myth Mapping

I n today’ s readi ng, msdtaurdraisis one olvmahyl cresundsaostudentewill t
encounter throughout the text, so consider adding the pictuietvh a | abel t o a *“ (
word/character wallor in a folder/journal for students if your wall space is limitefljld names and
pictures of gods, goddesses, and other creatures/vocabulary as you encounter them.

Reading
9 Deci de whet her you want to explore the opt
before or after reading today. | f you won’

display a picture and consider assigning the story for hoankwo build knowledge and stamina
reading independently.
o Note on DifferentiationTwo versions of this story are available in Appendix B. One is low
| evel (in the *“Greek Myths” graphionynov
vV e r s i omoretclaldenhging).

Writing
f Today is meant to introduce students to te
expect students to master these skills todaghe goal is that by the end of this first unit, students
will have a strong graspf these essential ELA skills.
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1 Sixth graders will likely need an explicit MEsson about what text evidence is (direct quotes,
paraphrases) and how to use it. There are two primary ways we use and engage with evidenc:
readers:

1. We use it to develop @@mne up with) a claim/argument or inference
2. We use it to support or defend our claim/argument or inference

1 Note on DifferentiationTo scaf fol d today’s writing prorm
some students to isolate the task of selecting tlestevidence to support it. A further scaffold
would be to provide % pieces of evidence and have students debate the relevance of each bel
ranking them and choosing which two to include in their writing.

1 Writing Prompt:How was Percy able to defedtd Minotaur? Support your claim with at least two
pieces of text evidence.

Homework

Refer to Lesson 9°s section on reading to det
you choose to not have students do any ypeading of chapter S;onsider assigning one of the
supplemental myths from Appendix B.

Zoom-In Passage: Focus Pages for Evidence Collection: Middleef®5 ( “1 di dn’t wa
up..monster was gone. "’
1 Collect evidence about how Percy responds to challenges wals@énts up to be successful durir
the zoomin and writing prompt today.

1T These pages are the most <critical to today
Minotaur through a combination of many things: cleverness, bravery, desperatamger (after
his mother disappears), his mother’s advic

resourcefulness (with the horn).
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Guiding Question: How is our hero called to adventure?

Text: The Lightning Thig€hapter 5. 57-74)

Objectives Standards
» SWBAT write a wetirganized paragraph in * RL.6.1: Cite textual evidence to support analysis
response to their reading. of what the text says explicitly as well as
« SWBAT se text evidence to make and inferences drawn from the text.
support a claim about how Percy responds * RL.6.3: Describe how_a partlc_ular story‘s or
his new “homelooda t C drama's plot unfolds in a series of episodes as

well as how the characters respond or chamlge
the plot moves toward a resolution.
e W.6.1A: Introduce claim(s) and organize the
reasons and evidence clearly.
e RL.6.9: Compare and contrast texts in different
forms or genres (e.g., stories and poems;
historical novels and fantasy stories) in terms o
their approaches to similar themes and topics.

Lens for Reading: What does Percy learn about the world and himself when he arrives at Camp Half-

Blood?
Materials Resources in Appendix D

7 Student copies ofhe Lightning Thief 1 Numbered Heads Together
1 RACE:raphic Organizetl
1 RACEraphic Organizet2
1 RACE Strategynchor Chart

Lesson Structure and Pacing Notes

Character/Myth Mapping

Add pictures of @entaurand the godDionysus o your *“ Gr e e k myntordes forstgderits
to understand this plot development, show a visual or have students read a very short informational t
about this mythological creature. This is one of many creatures that studemtsnedunter throughout the
text, so consider adding the picture with a |

folder/journal for students if your wall space is limited). Add names and pictures of gods, goddesses,

other creatures/vocabulg as you encounter them.

Vocabulary: immortal (p. 6768)

Reading

Today’' s chapter is relatively | ong, but not a

analysis in class. Prioritize reading aloud pageg4during class (these are much more complex pages .

students will need guidance and checks @inderstanding), and choose one of these options for pages &

61.

1 Option 1:Assign students preeading work (p. 561) before coming to class today (witki2

corresponding textlependent questions to hold them accountable and also to help you gauge t
understanding of the section before starting today).
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https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOOU9aNEZwUDB0NjQ/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOUm9TaVVLZXZIRUE/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOQVVja2ZUaVEzZUE/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOSmdXVmM3Rmp3eWM/view?usp=sharing
http://riordan.wikia.com/wiki/Centaur
http://riordan.wikia.com/wiki/Dionysus

6TH GRADE ENGLISH LANGUAGE ARTS UNIT #1: THE HERO’S JOURNEY Fall 2017

1 Option 2:Have students read pages-b1 independently at the beginning of class (during the last
minutes of independent reading) before starting the lesson.

1 Option 3:Read aloud the whole chaptdrsut deprioritize pausing during these less critical and
simpler pages to make up time.

This chapter is made up almost entirely of dialogue between Chiron, Mr. D, and Percy, and it lays the
groundwork for later events. For this reason, questions dutegread aloud should focus on establishing

l'iteral understanding of what Chiron is teach

operates

1 Focus Pages for Evidence Collection: Pagé&s®6 ( “ ' Pl ease, ’ I sai ds
card game.”) These pages contain most evid

and support their claim about how Percy is adjusting and responding to his new environment.
1 Sample Questions:
0 Why does Chiron advise Percy not to use thaesaof gods?
o126 R2S& aNX¥ 5 NBaLRyR (2 tSNOeqQa adl as
o What do these exchanges reveal about the personality and characteristics of gods and
goddesses?)
1 You may want to use thdumbered Heads Together protodolwork through the reading.

Writing
1 Writing PromptHow does Percy respond t-Blood? Why? Suppert “
your claim with at least two pieces of text evidence from Chapter 5.
o0 Model RACE again as necessary. You may also choose to foclessaung on one letter of
RACE at a time acraodge next few days.

Homework

Refer to Lesson 10’'s section on reading to deter
you choose to not have students do any ypeading of chapter 5, consider assigning one of the supplemental
myths from Appendix B.
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Guiding Question: How is our hero called to adventure?

ESTRM Text: The Lightning Thie€hapter 6 (p. 782)

Objectives Standards
» SWBAT write a wetirganized paragraph in * RL.6.1: Cite textual evidence to support analysis
response to their reading. of what the text says explicitly as well as
« SWBATse text evidence to make and inferences drawn from the text.
support a claim about how Percytisginning * RL.6.3: Describe how_a partlc_ular story‘s or
to change drama's plot unfolds in a series of episodes as

well as how the characters respond or change ¢
the plot moves toward a resolution.

e W.6.1A: Introduce claim(s) and organize the
reasons and evidence clearly.

* RL.6.9: Compare and contrast texts in different
forms or genres (e.g., stories and poems;
historical novels and fantasy stories) in terms o
their approaches to similar themes and topics.

Lens for Reading: How and why is Percy beginning to change?
Materials Resources in Appendix D

{1 Student copies of he Lightning Thief 1 RACE:raphic Organize#l
RACEsraphic Organize#2

1
1 RACE Strategynchor Chart
T The Hero’'s Journey

Lesson Structure and Pacing Notes

Character/Myth Mapping

On page 90, Clarisse alludes to the “Big Thre
Three” refers to the three most power f ul Ol yn
alludes to Ares, god of war (which helps explainiCkrs e * s v i o | ®udénts might ke albhedol |
identify who these gods areor at least make an informed inferenedased on work done earlier in the
unit to get to know the godsAdd notes to your character wall or folder/journal pages.

Reading
Like yesterday’s chapter, today’s is |l onger t
1 Note:Recommended pages to assign students for independent reading are pag@dbésause
they' ' re | ess compl ex aRajes7®2stouldebe coeered in cabs t o
because they will require questioning and CFUs.
1 Remember always to assign at least f2xtdependent questions if you send a section home. The
guestions should be designed to help students pull out and focusepegding, if necessary) the
most important parts of the assigned section, and should also hold them accountable for readi

carefully

In class:

1T Analyze Percy’s thoughts, words, actions,
beginningtochage (t hey may al so notice ways in w
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to “fight back” when provoked or teased).
possessed strength and powers he never knew he had.

1 Students should also alyae what factors are triggering these changes within Percy, including h
growing knowledge base, the conditions of his new environment, his emotions and strong desi
revenge (for his mother’s death and agains

Write and Discuss
Writing Prompt How and why is Percy beginning to change? Support your claim with at least two spe
pieces of text evidence.

f Teach students that when talking about <cha
explain the “fbtedrore”Yawmdcadarm’et “@argue for a
things used to be. To scaffold, provide sentence starters that help students explain change, ar
allow them to discuss changes first.

Homework
Students should cAiImp/l de et i“Sg pwirtnmtardMéent or ” i
can be done as homework or in class, if time allows for it.

Zoom-In Passage: Pages9® 2 ( “ 1 was ki cking and punching..t
1 Pages 90 and 92 provide context for the imeitin the bathroom, but pages 91 details a major
change that even Percy himself doesn’t yet
1 There are additional pieces of evidence students can refer to when planning their writing on pg
87-88 (when he gets more information about who he really is).
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Guiding Question: How is our hero called to adventure?

ESCHEAM Text: The Lightning Thie€hapter 7 (p. 9306)

Objectives Standards
« SWBAT ralyzedialogueto draw conclusions * RL.6.1: Cite textual evidence to support analysis

aboutthe kinds of relationships Percy is of what the text says explicitly as well as

developing and how they are contributing tg inferences drawn from the text.

his character’'s cha * RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or cha@lge
the plot moves toward a resolution.

Lens for Reading: How and why are Percy’s feelings about Camp Half-Blood changing?
Materials Resources in Appendix D

1 Student copies of he Lightning Thief 1 Three Circle Venn Diagram

Lesson Structure and Pacing Notes
Teaching PoinfThis chapter contains a lot of dialogue. Teach students that dialogue is a tool authors 1
convey information (i.e. Annabeth’s explanat.i
readers to understand the setting) and to reveal aspecthafacters/relationships. Have students collect
and analyze the lines of dialogue they think reveal important information or convey something signific
about a character or relationship.

Vocabulary
Pret each the word “questfrfrommahajsouai mgyi'tsAdqt
stakes purpose, while people can take journeys for many reasons.

Reading
This chapter is divided into two main sections: the first (pg9®) devel ops Percy’
Annabeth, while the secah(pgs. 106 06) devel ops Percy’'s relatio
together to convey that Percy’ s c oBidodisimproviegy e |
|l argely due to the friendshi ps eiviegabhostwhHobe reallyrsg
1 Questions should also establish literal understanding of the information Annabeth reveals to P
about his identity and Camp Hdlood.

1 Focus most questionsorages104L 06 ( “ As | got c | os er:Thede paes
contain evidence of Percy beginning to believe in and even enjoy the unusual aspects of life at
HaltBl ood. There is evidence that Percy is s

Academy or at home. By analyzingte evi dence and comparing I
previously in the book (i.e. his resentment when he got kicked out of Yancy), students should k
to articulate how and why he is changing.
1 Consider some creative products students migbtkvon to reveal their analysis:
o Three Circle Venn Diagram
o Before/After Ad for Camp HaBlood
o Journal entry in Percy’s voice
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Guiding Question: How is our hero called to adventure?

ESY NPl Text: The Lightning Thi€€hapter 8, Part 1 (p. 16I716)

Objectives Standards
 SWBATmal yze how t he -4 * RL.6.6: Explain how an author develops the poir
person point of Vi e of view of the narrator or speaker in a text.

understanding of the characters and eventy ~ * W-6.10: Write routinely over extended time
frames (time for research, reflection, and

revision) and shorter time frames (a single sittir
or a day or two) for a range of disciplispecific
tasks, purposes, and audiences.

Lens for Reading: How does Percy’s first-person point of view affect us as readers?

Materials Resources in Appendix D
1 Student copies of he Lightning Thief 1 CCSS WiHieacher: tandard RL.6.6
Unpacked

Lesson Structure and Pacing Notes

TeachingPoint Bef ore reading, teach about “Point of
terminology. Authors are intentional about the point of view they choose, as it can control how reader
relate to characters and events.

T “Point of viedms’orpdrgpsctive throughswhithia story is told. The point of view
controls how information is conveyed and represented in a story. There are three main points «
view authors can use:

o FirstPerson POVIhe narrator is a person or character participgtin the story, and
describes events from their perspective

o ThirdPerson Limited POWhe narrator is outside of the story, and describes events as al
observer who has accessonlydmec har act er ' s i nn e tve (linnted4g h
pronouns “he, she, they”

o0 ThirdPerson Omniscient POVhe narrator is outside of the story, and describes events a
observer who has access to multiple cha

(omniscient-pr onouns “he, she, they”
Vocabulary
Pret each “oath” (p. 114) as a solemn, serious
vocabulary to the story by challenging studen

consequences of Zeus’'s broken oat h.

Reading
1 Questions should push students to analyze how tfi@drson narration impacts:
0o How we feel about and relate to Percy himsetiakes us more sympathetic towards him;
FSQNB 2y KA& &aARS 0SOldasS ¢S FTSSt tA1S
0o How we understand and relate to ever(ise. How might our understanding of the swordfig
on p. 111 change if it were told from thipgerson point of view?)
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Zoom-InPages108 09 ( “1 knew the senior campers and ¢
1 Percy is especially reflective in this passage; we are privy to a lot of his feelings and thoughts
thefirstper son narration that we’d otherwise n
closely.
o First, identify moments whenstiperson narrain reveals otherwise private information.
o Then, imagine if this section were written from the thjpdrson point of view, or from one 0
the campers/counselors perspective. How might the information be different?
A Written product: Have students actuallg-wr i t € t his scene f
They can choose the character, but t
would sound. Encourage students to pick distinct voices: Chiron, Grover, Mr. D,
Clarisse make good choices.
1 Debrief: How des your piece change how we feel about the character?
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Guiding Question: How is our hero called to adventure?

ESYRER Text: The Lightning Thie€hapter 8, Part 2 (p. 111726)

Objectives Standards
 SWBATmal yze how t he -4 * RL.6.6: Explain how an author develops the poir
personpoino f vi ew af fect of view of the narrator or speaker in a text.

understanding of the characters and eventy ~ * W.6.10: Write routinely over extended time
frames (time for researcheflection, and

revision) and shorter time frames (a single sittir
or a day or two) for a range of disciplispecific
tasks, purposes, and audiences.

Lens for Reading: How does Percy’s first-person point of view affect us as readers?
Materials Resources in Appendix D

{1 Student copies of he Lightning Thief
1 Optional:St udent Rosegaies

Lesson Structure and Pacing Notes
Today’'s |l esson is an ext ensi Ypersoo POVyRegwew &ay ttrany and
concepts as needed at the beginning of class.

Character/Myth Mapping
Before today’s | esson prepare pidftomtheRBeldoof Pos
Punishment to help students visualize key eveAtdd these to the map/board.

Reading
1 Questions should push students to analyze how tfig@drson narration impacts:

o How we feel about and relate to Percy himself

o How we understand and relate to important events

o0 Sample Questions:
A Which team does the author want us as readers to root for?
A How did her use of firgierson point of view manipulate us into feeling this way?
A What are other examples of times when ha@int of view affects how we feel about

Percy?

Writing
Challenge students to rewrite the zoeim passage from a different point of view, possibly from the
perspective of another camper or from the thipeerson point of view.
1 For more practice writing frm alternate points of view, have students rewrite page 119 from
Annabeth’s first person point of view. Thi
15t person POV actually prevents/limits us as readers from understanding the whole situatio

Homework
An optional text about Poseidon is included in Appendix B that students can read for additional inforn
He is also featured in the Greek Gods and Goddesses biography cards from the opening lessons
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Zoom-In Passage: Pages 128 26 ( “ You' ' re wounded..Son of the §
Il n this passage, ptehsoamutplbom’ts odseiefw frievetal s
readers’) understanding of what’'s happening.

1 First have students identify words or phradkat reveal how Percy feels about and understands
what' s happening, -slucdhonast “kbneowi Iwdhheyr,e d , “"t h“el
“trying to apologize.”

1 Then, prompt students to identify moments that indicate other characters clearg hebetter
understanding of what’'s going on than Perc
my head” or “All around me, campers starte

f Discuss and write: How does the author’s wu
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Guiding Question: How is our hero called to adventure?

ESYCRYE Text: The Lightning Thi€€hapter 9, Part 1 (p. 121339)

Objectives Standards
e Analyze how the det e RL.6.3: Describe how a particular story's or
fat her affects Perc drama's plot unfolds in a series of episodes as
central conflict well as how the characters respond or change
. the plot moves toward a resolution.

Lens for Reading: How does learning the identity of his father affect Percy?
Materials Resources in Appendix D

7 Student copies ofhe Lightning Thief
Lesson Structure and Pacing Notes

Vocabulary:“ pr ophecy” (138)

1 Academic vocabulary: Af f ect” and “ conf | +basdd vamabdaryiwangs gau t
should also teach through today’'s | esson,

Reading

During the read aloud, focus on Percy’ s r eevaalo

the unexpected impact of this knowledge, both internally (his emotions) and externally. Doing this will
prepare students to better analyze how inlpassagee
1 Pausing points and questioning dugithe readaloud can focus more on pages 1234 since
students wil lbagest” rwe p€i20itheay zc@antl 3 5
1 Throughout reading today, students are essentially analyzing the cause and effect relationship
bet ween Percy’  at Wers'coviedgntoift hiand al l o f
motion. Consider creating a graphic organizer or structured evidence collector to help student
organize their thinking today.

Zoom-In: Pages 138 39 ( “ Zeus’' s masnoeare .ol t ..we will tal
1 Using the passage, students should describe the central conflict that emerges in this chapter g
grappling with textdependent questions, such as:
o Who is fighting, and what are they fighting about?
0 Why does Zeus believe that Poseidon is to blame?
0 2KFEG FTNB GKS LRGSYGAFf 02y aslbdSs/notEturned 2oy
him?

T Questions should also | ead students to det
o 26 R2Sa (GKS RA&AO20OSNE (KI{d t2aSAR2Y A
o0 Why was Percy selected to find and return the bolt to Zemsy must it be Percy?
o How does Percy react to the knowledge of this conflict between the gods, and why? Etg
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Guiding Question: How is our hero called to adventure?

ESTNER Text: The Lightning Thi€€hapter 9, Part 2 (p. 13%48)

Objectives Standards
» SWBATescribehow Percy’ s e RL.6.3: Describe how a particular story's or
Oracle affects Perc drama's plot unfolds in a series of episodes as

well as how the characters respond or change
the plot moves toward a resolution.

Lens for Reading: How would you describe Percy’s visit to the Oracle? How does this visit affect Percy

(internally and externally)?
Materials Resources in Appendix D

1 Student copies of he Lightning Thief 1 Chapter 9, Part Zlasswork

Lesson Structure and Pacing Notes

Teaching PointA “t ur ning poi nt i's a significant mom
story’s plot to change i n a -lastingera seeiqus consegyencesom
story’s events and c¢har acdeffactsothérsavemere negative). t hey

Character/Myth Mapping

Students are introduced to the idea of tli&aclein this chapter. You may want to provide some
informational reading about the Oracle in Greek mythology as a waymrior to beginning chapter, so the
students have an understanding of what the Oracle does.

Vocabulary
Teach " dest i ny?”(148)inkdnlext. These are hoth essenteal’to understanding the mes
of the chapter.

Reading
Students should pay attention to how the author characterizes Percy (words, thoughts, actions, intera
with others) during and after his visit to the &ie. Doing this now will set them up to analyze how he he
changed later in the lesson.
1 Focus passage: Pagesi44 5 ( “Hades sent a minion..Now s
o The paragraph richest with evidence Aha
strange fire burned in my stomach..l was
guestions about is the paragraph beginn
1 Spiraling Vocabulary: Incentivize students to recognize previously learned vocabulary webrds a
explain their meaning in a new context whe
learned in lesson 14 but it also appears twice on page 143).
1 Opportunity for Extensiolhe opening pages of this seea.
great opportunity for students to annotate for setting details and analyze how they contribute tc
creepy mood.
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Writing
Writing Prompt:How and why does he change in response to this visit? Support your claim with text
evidence and use RACE tganize your thinking.

1 Note on DifferentiationProvide a word bank as an additional scaffold for some students to help
them describe how Percy is changing. Words you might include in the bank are: collaborative,
openminded, independent, nervousgelpful, and courageous, along with some other inaccurate
descriptors that students will have to sort through.

1 Sample student materials are included in Appendix D. Feel free to modify and/or adapt these
materials to better meet your students’ ne

Homework
Consider assignirgther:
1 areading aboufhe Furies
1 “Perseus and Medu8a
o With the images and fairly lodevel reading, this should be an accessible assignment to ¢
students. Add a few comprehension questions or a short written response to make the
reading more rigorous
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Grammar Mini-Lesson #3: Perfect Verb Tenses
Model
Display the following sentences on the board. Students should copy and/or have these on their notes
beginning of the lesson.
1. The Oracle has made a prophecy.
2. “"Perseus JaowkKdem,deywlou hreawgeods . ”
3. If Percy completes his quest, he will have done something impossible.

Notice
Ask students what they notice all three sentences have in common. It may take some practice for stu
to get the hang of doing this, but guide them to rgoizing that
1 Each sentence uses the helping verb has or have before another verb.
1 In each sentence, the subject has (or will!) complete a task.
Make notes on the models; students should copy your marks on their own notes.
*See Board=Paper ifeach Like &hampion

Imitate

The rule isThe perfect form is the verb tense used to indicate a completed, or "perfected," action or
condition. Verbs can appear in any one of three perfect tenses: present perfect, past perfect, and futy
perfect. ThisKkhan Academy videzan help clarify this rule for studentStudents should write their own
sentences that follow the same model as these sentences.

Skills Practice
You have several options for reinforciingg d e nt s devel oping grammar
reinforcing practice, students will not be able to transfer these language skills to their own writing
successfully.
T Throughout this next section afontehenbdols,
This should be good practice in writing in the past tense generally, which is often very chall
for students who do not speak standard English or are English language learners.
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Guiding Question: What challenges and temptations does our hero face?

EX Bl Text:“* Myt hs and Legends”

Objectives Standards
* SWBAT ke textbased connections between 1 RL6.2: Determine a centraldea of a text and
“Myths and Legends” a how it is conveyed through particular details;
characterization of Greek godsTine Lightning provide a summary of the text distinct from
Thiet personal opinions or judgments.

1 RL.6.9: Compare and contrast texts in different
forms or genres (e.g., stories and poems;
historical novels and fdasy stories) in terms of
their approaches to similar themes and topics.

Lens for Reading: How does the author of “Myths and Legends” characterize the gods?
Materials Resources in Appendix D

A Student copies of he Lightning Thief T The Hero’s Journey
A Myt hs and Legends”

Lesson Structure and Pacing Notes

Reading

1 If you are getting behind imhe Lightning Thigthis is a good opportunity to put aside-18 minutes
for a short read aloud, just to keep the novel going. Additionally, students can now complete th
All i es/ Hel pers section of their Hero’s Jou

1T Revisit the ar tnidedudhg the iltipl rebdsalowd suidehtsesgoald annotate tr
text for key ideas and details the author wants to teach them about gods.

91 During close reading, students should engage with-tkeeiendent questions that push them to
make specific conneans betweenThe Lightning Thiknd “ Myt hs and Lege
Questions:

oLy daéiikKa YR [S3SyRazxé (GKS I dziK2NJ SELJX
beings into trees, stones, or animals, either as a punishment for their misdeeds or to prc
0KS AYRAGARdZ f FNRBY RIYy3ISNWPe 5eS@hinkg Thisf. |
What motivated the god who did thispunishment or protection?

oLy daeiliKa YR [S3SyRazé¢ GKS IdziK2NJ RSacC
YR 2SI f2dzaede 2KIG SOHARSYOS | yR a&aldSan T
proves this claim?

Writing
Writing PromptHow does Ri ck Ri or da n The Lightniag Thiexeraplify taea t i
descriptions of Greek gods in “Myths and Lege
response.
T This is the first time you’'re asking stude

response. Model how they can still depend on RACE anwvptieg evidence collection strategies t
write this type of response. Provide a graphic organthat is specific to this prompt as an added
scaffold.
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1 Focussident s’ evi dernedightnmg Thiefetbhetsanme pages students analyzed
during Lesson 16’ s-138.ITlesegagesepavdde thegriches? degcrgpsonsiof3
Zeus ad his motivations that students can connect to the informational text.

Note on DifferentiatonT he best scaffold for today’s cl ose
specific page numbers or to reprint passages you want students to foeusctimnections on. An upward
extension would be to provide more flexibility and freedom as to where and how students make

connections across texts.

Homework
Due to the length othapter10, you will need to assign pmeading (pages 14956) with corresponding
text-dependent questions. These questions will help you check for understanding efficiently and will h

students accountable.
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Guiding Question: What challenges and temptations does our hero face?
X uEvAll Text: The Lightning ThieZhapter 10 (p. 14967)

Objectives Standards
» SWBAT alyze how specific details reveal e RL.6.1: Cite textual evidence to support analysis
aspects of Percy’ s of what the text says explicitly as well as

inferences drawn from the text.

* RL.6.3: Describe how a particular story's or
drama’s plot unfolds in a series of episodes as
well as how the characters respond or chaage
the plot moves toward a resolution.

* W.6.9A: Applygrade 6 Reading standards
literature (e.g., "Compare and contrast texts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in
terms of their approaches tdrmilar themes and
topics").

Lens for Reading: What can we infer about Percy’s character based on his words, thoughts, actions, and

interactions with others?
Materials Resources in Appendix D

{1 Student copies of he Lightning Thief
Lesson Structure and Pacing Notes

Character/Myth Mapping

Give students a short passage to read abdut Furieas a warraup to class, and then add them tioe
character/myth map, who they are, and what they did in Gregkhuology—students will probably quickly
add Mrs. Dodds as the parallel character frohe Lightning Thief

Vocabulary

Ask students to determine the meani ng <nfpassapee
This word is useful because it will help students describe the key emotion in many{ohrientelationships
throughout the novel.

Reading
Due to the éngth of this chapter, you will need to assign jpeading (pages 14956) with corresponding
text-dependent questions. These questions will help you check for understanding efficiently and will h
students accountable.
1 Your read aloud will focus onlywd?ages 15167.
1 Questions should lead students to identify key details that reveal something interesting about
Percy’ s character.
o Example: Page 168:K S |j dz2 (1 S
t SND&Qa INRgAYy3I a
Percy responds to challenges.

AL ¢l a FTNBS (2 323 oc
S vy aSfudet¥ maiy &do Vegcribeand bvdldate b
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Writing
WritingPromptHow woul d you de s towardbhes qiest and lyis teamnaates at this d
point? Support your claim with relevant text evidence.
T Monitor students’ use of RACE t -writimgystiategies zee
collecting evidence first in a graphic organizer).éaeh as necessary.

Homework
1 Due to the length othapter 11 you should assign pages 1684 as prereading (with text
dependent questions to help you check for understanding and hold students accountable for re
and persevering).

Zoom-InPages 158 op of 160 (“I t hShwgpoht tabdutthd)y cl osg
T The details in this passage require studen
motivations and mindset at this point in his journey.
f Sample sequence of questiofs theline:d LG RARY QX o6dzi L F2NOSR
FAFAYS L GK2dAKGD® {KS AayQil 3I2ySoé
2 K2 R2 UKS LINRPy2dzya GKSNE |yR aaKS¢é¢ NBT
2 Kd R2S3a tSNOe (KAyYy] (2 KAYaStTFTs aakKS A
2 Kl R2Sa (0KS LINEYyY 2HdayS adili ¢ 2NNEFSSRNJ Yi&a SityT
How is Percy feeling in this moment? Why does he feel this way?
Why do you think Percy tries to hide how he feels?
2 K R2Sa GKA&a fAYS NBGSIE Fo2dzi t SNDe&(
him?

O OO0 O O0OOo
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Guiding Question: What challenges and temptations does our hero face?

EYHREM Text: The Lightning Thie€hapter 11 (p. 16887)

Objectives Standards
« SWBAT malyze how specific details create * RL.6.3: Describe how a particular story's or
suspense and foreshadow later events drama's plot unfolds in a series of episodes as

well as how the characters respond or change
the plot moves toward a resolution.

e RL.6.5: Analyze how a particular sentence,
chapter, scene, or stanza fits into the oal
structure of a text and contributes to the
development of the theme, setting, or plot.

Lens for Reading: How does Rick Riordan create suspense in this chapter?
Materials Resources in Appendix D

A Student copies ofhe Lightning Thief
A “Pani¢ f Giftsrinom the Gods

Lesson Structure and Pacing Notes

Character Mapping
1 Before reading you will need tauild knowledge about the mythological character Medusa so the

students are able to pick up notny tEne” crleuaelsl
background informations t udent s may not be able to g ec:t
Ways to do this efficiently include showing a picture of Medusa and briefly explaining her
background, playing a short video clip, or reading a short informational text.
o If you assigned the homework from LessonRE vi ew t he “ Per sa&ags
from the homework assignmenthen add Medusa to your character/myth map.

Vocabulary:“ f or eshadowi ng” and “suspense” (add to v

Reading
1 Due to the length of this chapter, you should assign pagesl¥@&s prereading (with text

dependent qestions to help you check for understanding and hold students accountable for re
and persevering).

You can read aloud more quickly through pages-18D, pausing less frequently. The majority of
these pages describe the actipacked chase througihé garden until Percy finally chops off
Medusa’' s head, so it’s Iimportant to mainta
complex than other parts of the chapter).

During the read aloud, students should focus on identifying moments or liné®tild suspense,
and then analyzing what Riordan did to create that suspense. Two main ways that Rick Riord:
builds suspense is through his use of dialogue and his vivid descriptions of the setting. He alsc
us f eel anxi ous gjren next byvedneeying she yneasimess oftclaradiess we
relate to, like Grover.
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o Note Students won’t truly be able to ide
read, so they’' Il tackle that part of to
Homework
T Consider Pan€sifgmimmgci“fts from the Gods in ol
Grover’s story in the next chapter.

Zoom-In: Focus Pages for Identifying Foreshadowing: Pgs1T72
1 The goal of close reading is for students to look back across the chapter to identify specific mg
when Riordan foreshadowed Aunty Em s true
should explain their reasoning for each selection.
1 Writing Prompt What evidence can you find that proves Annabeth realized Aunty Em was Med
long before Percy did? What specific clues led Annabeth to this conclusion? Explain, citing ev
to supportyour claims.

53


https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOM0g1ajljcTRHcXM/view?usp=sharing

6TH GRADE ENGLISH LANGUAGE ARTS UNIT #1: THE HERO’S JOURNEY Fall 2017

Guiding Question: What challenges and temptations does our hero face?

EYHRE Text: The Lightning Thie€hapter 12 (p. 18896)

Objectives Standards
« SWBAT malyze how the author uses dialogt * RL.6.1: Cite textual evidence to support analysis
to develop Growver's of what the text says explicitly as well as

inferences drawn from the text.

* RL.6.6: Explain how an author develops the poir
of view of the narrator or speaker in a text.

Lens for Reading: How can we use dialogue to gain insight into Grover’s point of view?
Materials Resources in Appendix D

7 Student copies ofhe Lightning Thief
Lesson Structure and Pacing Notes

TeachingPoinBef ore reading, review the “point of v
Lessons 14 and 15. Engage students in ®“active
claim thatThe Lightning Thie$ written in the firstperson POV sing evidence. How would the book be
different if it were written from third person limited point of view? Third person omniscient?

1 Explain that a major benefitofPPer son POV is that we get fu
thoughts, but a shortcoing is thatwe damotg et access to any ot her
Instead we need to make inferences about how they feel by analyzing their outward words anc
behaviors.

T Today’'s | esson f oc ul93. Yol cagpasse lesa fregugrduang thargae s
aloud of pages 19396, pausing only to check for understanding.

Reading

T Prompt students to “read between the | ines
himself, the quest, and other characters (including Percy and Aethab

T Aspects of Gr o vtarstudents canogaimirisight dbout/friore the’dialogue include
(but are not necessarily |imited to): Grov
motivations, his past experiences, his life gphls opinion of the quest, his feelings towards Perc
and Annabeth, etc.

T 1t wildl be hard for students to interpret
predicting its significance. They should recognize it as important (dreams aveyand keep it in
mind as we read on.

Writing
Writing Prompt What motivates Grover to continue on the quest, despite how dangerous it is? Explair
cite text evidence to support your thinking.
1 Note: This question is open to multiple interpretations. The goal is that students will select evid
that is relevant in proving their interpretation.
1 Opportunity for Extensio@ he poodl e Gl adiola plays a ver
al ong. I f they hadn’t found her and gotten
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continue moving along on the journey. As an extension, you might ask studentssioleowhy
Riordan included Gladiola in the book (to push them to articulate his use of this plot device).

Homework

Due to the length of chaptet3, you should assign pag&87-201 as preeading. The questions you assigr

should ask students to descriden nabet h’ s rel ationship with her

about her family to Percy’s (theme connection
1 Differentiation Options:

0 Very low readers: Summarize these pages of chapter 13 and have struggling readers dr:
pictures to go along wh the summaryl ncl ude t he same quest.
relationship with her parents and compa
students are receiving the same opportunity to process the.plot

0 Struggling independent readers: Provide an opportunity to receive a reatbud of these
pages at another time during the school day or in an ast&rool homework group. Or
includea link to an audio readloudon YouTube ifqu know some students have access tc
the internet outside of school.

0 Inattentive (but capable) readers: l nclude the same quest:
with her parents and comparing her f ami
receving the same opportunity to process the plot; however, make copies of these page
from the book and write the questions in the margins as stop and tsinking this reading
into sections can also be helpful for inattentive readers.
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Grammar Mini-Lesson #4: Using Commas to Separate Items in a Series
Model
Display the following sentences on the board. Students should copy and/or have these on their notes
beginning of the lesson.
1. Percy, Grover, and Annabeth have traveled far on their quest.
2. Before we knew it, she’d brought us plasti
and XXL servings of French fries.
3. The Big Three are Zeus, Hades, and Poseidon.

Notice
Ask students what they notice all three sentences have in commamayttake some practice for students
to get the hang of doing this, but guide them to recognizing:that

1 All three sentences have a list of three or more objects. Commas separate all three.

o Note: Teach students to use the serial comma in ordackieveclarity in writing. When our
students are in college, we can take pridé¢hiair ability to debate the use of the serial
comma For sixth graders, many who are ELLs, consistentfube serial comma is much
simpler!

Make notes on the models; students should copy your marks on their own notes.
*See Board=Paper ifeach Like a Champion

Imitate
Students should write their own sentences that follow the same model as these sentences

Skills Practice
You have several options for reinforcing stud
reinforcing practice, students will not be able to transfer these language skills to their own writing
successfully. Use any tbie following to ensure regular practice:

* Warm-ups/Do Now: Continue to pull simple sentences from the reading and have students mat
subject and verb in the sentence. Then they should imitate the sentences. Start class with-a sk
out.

* Exit Tickets: Require students to write simple sentences to reflect on the class or to summarize
learning. This week, a good challenge is to require students to write two word sentences.

* Homework: Require students to write simple sentences as a skills practica.qback check through
their homework at the beginning of class the next day (during a Do Now activity) for a quick an
assessment and feedback to students on their work.

* Writing Assignments: Include a section on a rubric or checklist for specificngnar or language
skills that you are trying to reinforce in students.
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Guiding Question: What challenges and temptations does our hero face?

EYWIl Text: The Lightning Thie€hapter 13 (p. 19211)

Objectives Standards
* SWBAT wte asummary, in the style of a * RL.6.2: Determine a theme or central idea of a
news report,of the events irthe St. Louis text and how it is conveyed through particular
Arch. details; provide a summary of the text distinct

from personal opinions or judgments.

e SL.6.4: Present claims and findings, sequencing
ideas logically and using pertinegéscriptions,
facts, and details to accentuate main ideas or
themes; use appropriate eye contact, adequate
volume, and clear pronunciation.

Lens for Reading: How does the decision to sightsee in St. Louis affect the quest?
Materials Resources in Appendix D

1 Student copies of he Lightning Thief 1 “Somebody Wanted But So THen
Summarization Strategy

Lesson Structure and Pacing Notes

TeachindPoint: A summary is a brief overview of the main points or most important events only. Sumn
do not use the | anguage of the original text
original.

Character/Myth Mapping
Build knowledge abouEchidnaand theChimerabefore or after reading. Show a picture and post to your
Greek mythology board or anchor chart.

Reading

Determine how yowvant to read this chapter. It may be a good opportunity to have students read in
partnerships or independently. Summaries can help you determine how well students understand the
events of the chapter.

1 Students will revisit pages 2711 (these are the pagehey will summarize and report on). During
this time, students should reread and select only the most important details and events to inclt
their summaries. You may need to model how to distinguish key events/details from supporting
details

o Themedme Wanted But So Then” strategy ¢
events of the chapter.

Writing
Writing Prompt:To practice summarizing in a more engaging way, students will write a brief news rep«
about the unusual events at the St. Louis Arc

point of view. See below for guidance on leveraging this opputtuo develop speaking/listening skills as
well.
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1 Model (or play a short video clip) of a newscaster giving a report, and have students articulate
strong public speakers do (i.e. stand up straight, articulate, speak slowly and clearly, make eye
contact, pause for emphasis, use expressive voice to emphasize a point, etc.). Divide students
small groups to rehearse and present their newscasts.

1 Opportunity for DifferentiationChecklists can be useful tools for all students while writing. Come
with a short I|ist of essential components
students can refer to. The video model of a newsedhtalso serve as a scaffold.
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Guiding Question: What challenges and temptations does our hero face?

EYnWPAM Text: The Lightning Thie€hapter 14 (p. 21218)

Standards
e RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resolution.
Lens for Reading: What does Percy learn about himself and the quest while underwater in the Mississippi
River?
Materials Resources in Appendix D
1 Student copies ofhe Lightning Thief
Lesson Structure and Pacing Notes
Review ttke teaching points from Lesson (&bout turning points) before reading today. Have students
actively practiceusng t hi s term by identifying other tu
journey so far, and defending their reasoning.

Objectives
» SWBAT malyze how falling into the

Mississippi River affects Percy and the que

Vocabulary:“ f ugi tive” (title)

Writing
Writing Prompt What evidence best supports the claim that falling into the Mississippi River was a
significant turning point in Percy’ s |ife? Ex

9 Variation/Opportunity for DifferentiationProvide students a ligtf 6-8 quotes from this section. The
guotes you select should have varying strength/relevance to the claim. Have students work in
to rank each piece of evidence and provide their reasoning. Then pairs can defend their select
other groups whanay disagree. This task will translate to stronger evidence selection and stror
explanations of reasoning while writing.

Zoom-In Passage: Pages 212 15 ( “ There, not five feet ..swam f
1 The goal of the zooxin passage is to make inferere s about how t his ex
understanding and relationship with his father, Poseidon. Questions should lead students to
recognize Percy’s initial confusion, despe
sense of conection and hope. This is a turning point for Percy and for the quest.

0o 2KIG R2Sa (KS LIKNIasS adKS g2NR& 2F YYSR
0KS dzaS 2F GKAA FAIdzNI GAQGS I y3Adz2 IS adA
phrases also suggest he feels this way?

LG 6KFEG LIR2AYG R2todhahde@ Wi do tHepbedinito/cAaiige® G | NIj

ot SNOeé areéasz aL FStG ftA1S RNRgyAy3d YeasSt
emphasize? What is ironic about this declaration?

0 2K& R2S& GKS YyINNIG2NI NBLISI i (GKS SIORNI & §
YS 0N} @0SK¢E

o 2Ké& R2Sa tSNOe& al e
ddza33Sad t SNODéeQa FSS

o

¢CKFyl @2dz CFrUGKSNE |
Ay3aa G261 NRa t 2a4SAR
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Guiding Question: What challenges and temptations does our hero face?

EX Pl Text: Myth of Cronus

Objectives Standards
« SWBAT ralyze character motivations and e RL.6.3: Describe how a particular story's or
key ideas imrhe Myth of Cronus drama'’s plot unfolds in a series of episodes as
« SWBAT mke textbased connections well as how the characters respond or change
betweenMyth of Cronusnd the the plot moves toward a resolution.
informational textMyths and Legends * RL.6.9: Compare and contrast texts in different
forms or genres (e.g., stories and pog
historical novels and fantasy stories) in terms o
their approaches to similar themes and topics.

Lens for Reading: What motivates each character in The Myth of CronusWhat are the consequences of

their actions and decisions?

Materials Resources in Appendix D
T “Mythkegedds” from | T “The Myth of Cronus
{1 Student copies of he Lightning Thief Graphic Organizer

Lesson Structure and Pacing Notes
Note: EngageNY Module 1, Unit 2, Lessoi3scan be used foreference, not to be followed exactly

Vocabulary
Have students explore the meaning of “decepti
inferred using context clues and then reinforced with a teaghevided definitions.

Reading
Use this time also to establish a literal understanding of this myth. Knowledge of this particular myth (
specifically Cronus’ s ¢ harThedighenng Thiefs essent i al

T The god “Cronus can al soRibcek sRoieolrldeadn “uGreasn
Share this with students so they’  re abl e t

Discuss
1 Consider having students draw a diagram or tree to illustrate the family relationships between
characters. i ng t hi s wil | hel p them make sense ¢

T Ask a series of why” questions to push st
o 2KIFG R2Sa Al YSty GKFG DFSF ao6S3ary G2 L
0o Why does she decide to do this?

0 Why does Cronus consume his children?

o Why did Rhea send her youngest child to Crete?

Character/Myth Mapping

At the end of today’'s | esson, decide where on
important mythological character, and studergisould decide on how to visually represent his importanc
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Infer the Connection

In discussion or writing, push students to connect the myth of Cronus to the challenges and temptatic
t hat Percy faces. Student s dswer dutitmweul besnteeestingltoyse:
what they predict about how Cronus is connected to the story.

Zoom-In: The Myth of Cronufaragraphs 1 and 2

1 Textdependent questions should push students to compare Cronus with his father Uranus ang
determinekey ideas of this story.

0 2KIFIG A& AAYAEINIFo2dzi GKS Gg2 I2RAaQ Y2

o0 What is similar about the consequences of their actions?

o What important messages are conveyed by this story (about family relationships, powel
Greek values, etc.)?

1 After students complete thezoolnn passage, have them take
out (read initially during Les#éi RPFNSYFad
motivated by revenge, deceit, and jealousy. They always puki§ht S @ AEfx A SINIPE t h
writing prompt will ask them to apply this thing we learned about Greek gods generally to this
particular story:

o WritingPromptHow does i nformation in “Myths a
behavior? Give at ledswvo specific examples and cite text evidence to support your think
(See Appendix D for a graphic organizer to help students plan their writing.)
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Guiding Question: What challenges and temptations does our hero face?

ESYnWPEM Text: The Lightning Thi€€hapter 15, Part 1 (p12-230)

Objectives Standards
 SWBATmalyzetheathor ' s cha e RL.6.3: Describe how a particular story's or
of Ares. drama's plot unfolds in a series of episodes as

well as how the characters respond or change
the plot moves toward a resolution.

*  W.6.9A: Applygrade 6 Reading standardis
literature (e.g., "Compare and contrasixts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in
terms of their approaches to similar themes anc
topics").

Lens for Reading:
Materials Resources in Appendix D

7 Student copies ofhe Lightning Thief

Lesson Structure and Pacing Notes

Character/Myth Mapping

Refer back tA\resonthemap—st udent s shoul d use the board tc
their understanding of the kind of god Ares is. You may want to include some additional information a
Ares during a warm up or as homework at the end of Lesson 22.

Vocabulary:“ pr oposition” (226)

Reading
Today’' s section is nat ur a-R30 fthe dcene witth Ards) shoult loe yaumfax
for analysis and close reading.

1 Pages21224:How has news of the st ol eaffectédilifgd Camp n
Half Blood, according to Luke? Why do you think Riordan included this scene with Luke? Wha
purpose does it serve in the story?

1 Pages 224€30:How does the author characterize Ares? How does Riordan want us to feel abo
Ares, basd on his descriptions and interactions with Percy?

Writing
Writing Prompt Explain the proposition Ares presents to Percy. Then, analyze how Ares is able to per
Percy, Annabeth, and Grover to do hilmamt his *“f

1 Note: This prompt is open to multiple interpretations. Some may argue that his intimidation
techniques and threats of violence convinced them, while others may argue that he manipulate
them by mentioning Percy’ s onshiprwithaPasdidoa. THe bedti n
answers will clearly state a claim and defend it with the most relevant evidence.

1 The most useful pages for evidence collection are-228.
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Opportunity for Extensior8how students a classical painting that depicts Ares and have them compart
Riordan’s description. How and why has Riorda
kept the same? (RL.7/RL.9)

Zoom-In Passage: Bottom of page 22€25(¢( | was trying to think up a
We’' ve focused on making inferences about char
interactions witdhnophesageTpdayisezoamchance
physical descrifions of a character (and intentional word choice/connotation/descriptive language) car
also shape our impressions and informs our inferences.

1 Questions should attend to specific words and phrases. Ask students to analyze the impact of
particular phase as a descriptor for Ares, and to think about why Riordan chose it. Phrases of
interest include:

o “the size of iaWlhbdthe impacteopdesaribihg’sonmeone supposedly
OGSNNAFe@AY3d YR KdzAS a | aoloeKeéo

o “l eather thatCduwom&k=sida i tkeeWizans ¢t huthor.siggesting b
describing the motorcycle this way? How does he want us to feel?)
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Guiding Question: What challenges and temptations does our hero face?

ESYnPZM Text: The Lightning Thi€€hapter 15Part 2 (p. 23@41)

Objectives Standards
« SWBATalect the best text evidence to e RL.6.1: Cite textual evidence to support analysis
support a themeabout overcoming of what the text says explicitly as well as
challenges inferences drawn from the text.

* RL.6.2: Determine a theme or central idea of a
text and how it is conveyed through particular
details; provide a summary of the text distinct
from personal opinions or judgments.

*  W.6.9: Applygrade 6 Reading standards
literature (e.g., "Compare and comaft texts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in
terms of their approaches to similar themes anc
topics").

Lens for Reading: What is the author teaching us about how to overcome challenges?
Materials Resources in Appendix D

1 Student copies ofhe Lightning Thief

Lesson Structure and Pacing Notes

Today’' s |l esson serves as an initial scaffold
students find and debate the evidence that most contributes to that theme, we provide an entry point
this challenging task. Eventually we watidents to be able to read a text, determine a theme (or multig
themes), and explain clearly using evidence how the author developed and conveyed it to readers thi
variety of means (i.e. characters, setting, symbols, figurative language, etc.).

TeachingPoinBegi n cl ass by teaching the difference
term to your academic word wall.
9 Atopicis one (or a few) word(s) only.
o0 Novels deal with many related topics that show up again and again throughout a story.
example, “perseverance” and “love at fi
9 Atheme is the universal lesson, or message, the author want to teach readers about a topic.
0 Themes areomplete sentences or statements that can relate to anyone (they are univel
They do not cont ai n c h-specdicinfoermatoh. names o0
o There can be many different themes within one book. The characters, events, and othe!
details in the book directly support and develop its themes.
A Authors do not usually state themes explicitly (although sometimes they may).
Typically, readers must analyze details, characters, and events in order to infer e
author’s implicit nsdffevha¢écan|tearndbats s o n &or
? How does this message apply to the world outside of this book?
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Reading

Ask students to consider how Percy, Annabeth, and Grover were able to get out of this challenging si
You might also prompt them to connect their dependence on one another and teamwork to previous
challenges (i.e. when they worked together on thesha trick and defeat the Furies). They should also
consider how Percy’s quick thinking and cl eve

Writing
WritingPrompt Whi ch f actor was more i mportant i n ena
trap: teamwak or quick thinking? Select the three best pieces of evidence to support your claim and €
your reasoning clearly.

1 The best pages forv&ence collection are 23B41.
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Guiding Question: What challenges and temptations does our hero face?

ESYnWEM Text: The Lightning Thi€€hapter 16, Part 1 (p. 24251)

Objectives Standards
 SWBATmal yze how and * RL.6.1: Cite textual evidence to support analysis
relationship with Annabeth has evolved. of what the text says explicitly as well as

inferences drawn from the text.

RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or chamlge
the plot moves toward a resolution.

Lens for Reading: How has Percy and Annabeth’s relationship evolved?
Materials Resources in Appendix D

1 Student copies ofhe Lightning Thief
Lesson Structure and Pacing Notes

Vocabulary: “ s a ¢ r(dppearsospage 249, butiS 8 a Sy d At f (2 RSGSNXYAYAY:

Reading
f During the read aloud, students should mak
from lines of dialogue. Pay attention not only to what they say, but also howdhg it (tone).
Because they confide in and compbent one another, students should recognize a sense of
closeness and understanding that was lacking at the beginning of their relationship.
1 Details in this section also serve to further characterize Gragsecompassionate, genuine, and sel
reflective/critical. Spiral in questions that review characterization.

Writing
Writing Prompt How might Annabeth and Percy define friendship? What quality or qualities do you th
they value most in a true frierftdSupport your claims with specific evidence from the text.
1 Students may draw upon evidence from this chapter or from previous chapters to support their
claims.
1 The prompt is open to multiple interpretations. The best answers will make a strong claim (i.e.
“l'oyal ty”) and be -3galepaptpieceseofievidence dnd reasonihge a s t

Zoom-In Bottom of 2492 51 ( “ | heard a deep..l closed my ey
1 Thezoom n goal is for students to push thinki
the relationship has evolved. This requires students to make inferences about both Percy and
Annabeth’s feelings (as conveyed through t

0 Somepossible reasons for the development of their friendship include: learning that they
have more in common than they originally thought (i.e. struggle with parent relationship
and feelings of resentment), the share experiences of working towards a comnadtiy®
fact that they’ve spent a significant a
to survive (their strengths complement each other), etc.
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Guiding Question: What challenges and temptations does our hero face?

ESYWI Text: The Lightning Thi€€hapter 16, Part 2 (p. 25265)

Obijectives Standards
«  SWBAT annotate their texts to notibew e RL.6.3: Describe how a particular story's or
the setting (the Lotus Hoteljnpacts the drama's plot unfolds in a series of episodes as
characters and theuest well as how the characters respond or change
« SWBAT describe the setting of the Lotus the plot moves toward a resolution.

* W.6.9: Applygrade 6 Reading standardis
literature (e.g., "Compare and contrasixts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in
terms of their approaches to similar themes anc
topics").

e W.6.5: With some guidance and support from
peers and adults, develop and strengthen writir
asneeded by planning, revising, editing,
rewriting, or trying a new approach. (Editing for
conventions should demonstrate command of
Language standards3Lup to and including grad:
6 here.)

Lens for Reading: Describe the setting of The Lotus Hotel. Collect evidence and make inferences about the

Hotel and its impact on the quest in wrign
» SWBAT strengthen and revise their writing
sharing and receiving feedback with peers.

guiding questions.
Materials Resources in Appendix D

1 Student copies of he Lightning Thief 1 Praise, Question, Suggdé3iotocol

Lesson Structure and Pacing Notes

TeachingPoinThe | iterary term s e t t @n,;agd’under svhaucscendstarices
story takes place. The setting is more than simply the time and place; we also need to consider the ct
historical context (if applicable), and other unique characteristics of a place or time period when analy
the setting.

T A story’s setting impacts the other story
o Exampl e: Me d u s-atHe svay Ribrdan éescgbed tlte @arden created an
exceptionally creepy mood and helped foreshadow the attack

Reading
9 Focus students odescribing the setting with the following questions:
o0 How does this setting compare to other places Percy and his friends have visited so far
similarities and differences do you notice?
o0 How do the characters feel and behave in this setting? How ésetlieelings and behaviors
compare to their “nor mal sel ves?
1 Give students explicit directions for annotating in this section and noticing text evidence that he
to build an understanding of the setting.
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Writing
Writing Prompt Describe the setting of the Lotus Hoteldatail. How did aspectsf this setting impact the
characters (Percy, Annabeth, Grover) and their quest? Support your claims using evidence from Cha
1 This prompt (and many others students will encounteperformance tasks, on MCLASS and PAF
etc.) has multiple parts. Model and teach
their answers to ensure all parts are accounted for.
1 Consider using the Praise, Question, Suggest protocol for stutiehelp one another read and
revise their pieces of writing.

Opportunity for ExtensioRi ck Ri ordan draws on the “Lotus E
drawing upon elements (i.e. the lotus flowers and their affect on humans) in a Ioandetting (a

hotel/casino). Have students read this myth and identify how Rick Riordan both used and changed el
of the original. This task also aligns well w

Homework
91 Due to the length oChapter 17 assign Pages 2644 as prereading (with questions for
accountability and to help you check for understanding).
o NoteetPage 268 alludes to Cronus. Before |
who might be “deepesn the pit” i1 f 11t’s
o0 Make sure students know a) what gift the Nereid gave Percy and b) why Grover and
Annabeth are skeptical about the gift before you move on today.
* 20K 2F GKS |02@S LI} 20 LRAylGa I NB Sa

QX

Zoom-In Passage: Pages 262 6 5 ( “ The Lotus bell hop hurried..t
1 The goal is for students to determine and answer to this big question: How does Percy, Annah
and Grover’'s visit to the Lotus Hot el i mp a
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Guiding Question: What challenges and temptations does our hero face?

EY YAl Text: The Lightning Thie€hapter 17 (p. 26@82)

Objectives Standards
« SWBATmalyze how Rick Riordan draws up * RL.6.9: Compare and contrast texts in different
and alters elements of classical Greek forms or genres (e.g., stories and poems;
mythology inThe Lightning Thief historical novels and fantasy stories) in terms o
(Procrustes) their approaches to similar themes and topics.

* W.6.9A: Applygrade 6Reading standard®
literature (e.g., "Compare and contrast texts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in
terms of their approaches to similar themes anc
topics").

Lens for Reading: What challenge do Percy and his friends face in this section, and how do they respond?
Materials Resources in Appendix D

7 Student copies ofhe Lightning Thief
1 “Procrustes

Lesson Structure and Pacing Notes

Reading
T Due to the | ength of t e@#Maypreradiog(with questionsfa s s i
accountability and to help you check for understanding).
o NoteetPage 268 alludes to Cronus. Before |
who might be “deep in the pit” i f 1t’s
o0 Make sure students know a) what gift the Nereid gave Percy and b) why Grover and
Annabeth are skeptical about the gifefore you move on today.
* 20K 2F GKS 102@0S LIX20 LRAydGa INB Saz
Your inclass read aloud should focus on pages-2/d2 ( Crusty’ s Pal ace)
Students should read and answer taldpendent questions abouhts very short description of
Procrustes, the Greek mythological character on which Crusty is based. Some questions shou
“overl ap” both texts, such as:
0 ¢KS AYyF2NNIGA2yIf GSEG adlrasSa GKIFG t NBC
the word hospitality mean in this context?
o LRSyiGATe (62 aLISOATAO SEI YL S& 2F / Nz
0 2Keé RAR 020K / N¥zadeé FyR t NPONHza(GSa 27FF
behave this way?
o Based on your answers to the abapeestion, what character traits do Procrustes and Cru
share?
1 You might also consider having students complete a compare/contrast graphic organizer to ide
similarities and differences between t.he o

= =

i
S
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Writing

Writing Prompt How does Rick Riordan draw upon elements of classical Greek mythology in Chapter
the The Lightning ThiefSupport your claims with evidence from both texts.

**This prompt exactly mirrors what students will write aboutthreir final performance task. Use this to
provide practice and to gauge the types of supports students may need while completing that final tas
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Guiding Question: What challenges and temptations does our hero face?

ESYnWEM Text: The Lightning Thi€€hapter 18, Part 1 (p. 28391)
Pair with Supplemental Text (App. B)! KI NRB y €

Objectives Standards
« SWBATmalyze how Rick Riordan draws up * RL.6.9: Compare and contrast texts in different
and alters elements of classical Greek forms or genres (e.g., stories and poems;
mythology inThe Lightning Thi¢Charon) historical novels and fantasy stories) in terms o

their approaches to similar themes and topics.

*  W.6.9A: Applygrade 6 Reading standarts
literature (e.g., "Compare antbntrast texts in
different forms or genres [e.g., stories and
poems; historical novels and fantasy stories] in
terms of their approaches to similar themes anc
topics").

Lens for Reading: How can we describe Charon? What role does he play in the quest?
Materials Resources in Appendix D

{1 Student copies of he Lightning Thief
T Student Charpii es of
Lesson Structure and Pacing Notes

Reading
f Read aloud today’' s chapter before giving s
to develop an understanding of Riordan’s d
make connections to Greek mythology.

o Duringther ead al oud, analyze details to inf
and his motivations (i.e. greediness). How are Percy, Annabeth, and Grover able to use
get what they want?

o By the end of the read aloud, students should have a gamtkrstanding of Charon ifihe
Lightning ThiefThis will set them up to compare and contrast him to the oagidharon
during close reading.

A This section is also rich with setting details that help establish the mood of the
Underworld. If possible, spira few questions about setting and its effect on
characters into your read aloud to review prior lessons.
T Suppl emental Text: “Charon”

o Students should read and answer tedépendent questions about this description of the
original Charon in Greek mytha@wg. This can be done in partnerships or small grogsne
guestions should “overl ap” both texts a
between the two Charons.

A You might also consider having students complete a compare/contrast graphic
organizer to identify similarities and differences between the original Procrustes ¢
Ri ordan’s adaptation of hi m.

A Note:This text has illustrations embedded. Some questions should ask students
connect the pictures to the text by connecting specificailstfrom each.
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Writing
Writing Prompt How does Rick Riordan draw upon elements of classical Greek mythology in Chapter
the The Lightning ThiefSupport your claims with evidence from both texts.
1 Like yesterday, this prompt exactly mirrors wisaidents will write about in their final performance
task. Use this to provide practice and to gauge the types of supports students may need while
completing that final task. (See Appendix C)

Grammar Mini-Lesson #5: Punctuating the Titles of Works
Model
Display the following sentences on the board. Students should copy and/or have these on their notes
beginning of the lesson.

1. One of my favorite books RBercy Jackson and The Lightning Thief

2. 1like howThe Lightning Thidfuilds off of othermyhs | i ke “ Theseus and
3. “Perseus and Medusa” and “Lost in Hi s Own
Notice

Ask students what they notice all three sentences have in common. It may take some practice for stu
to get the hang of doing thj$ut guide them to recognizing that
1 Longer publications, like books, are always underlined when the title in handwritten (or italicize

when typed).
91 Shorter works, like individual stories and poems, are punctuated with quotation marks.
1 Most words in ditle are capitalized, with the exception of articles (a, an-then | ess i t’

word!), short prepositions (at, by, from, to), and coordinating conjunctions (FANBOYS).
Make notes on the models; students should copy your marks on their own notes.
*See Board=Paper ifeach Like a Champion

Imitate
Create an anchor chart to capture the full rule for punctuating amgitalizing titleof works.Students
should write their own sentences that follow tharae model as these sentences.

Skills Practice
You have several options for reinforcing stud
reinforcing practice, students will not be able to transfer these language skills to their owngwriti
successfully. Use any of the following to ensure regular practice:
* As students complete their performance task, give them a specific opportunity to check their w
and the work of others for the correctness of this rule.
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Guiding Question: What challenges and temptations does our hero face?

ESYnWEl Text: The Lightning Thi€€hapter 18, Part 2 (p. 29199)

Standards
* RL.6.2: Determine a theme or central idea af
text and how it is conveyed through particular
details; provide a summary of the text distinct
from personal opinions or judgments.
Lens for Reading: How does your perception of the character “Cerberus” change over the course of the
chapter?
Materials Resources in Appendix D
1 Student copies ofhe Lightning Thief
Lesson Structure and Pacing Notes
Character/Myth Mapping
Before readingshow the picture ofCerberusBased on this visual depiction thie classic mythological
creature, ask students to discuss their assumptions about what his character will be like. What role m
play in this section? What about his appearance makes you think that?

Objectives
SWBAT construet theme conveyed by

Annabeth’”s interact

Reading
1 During the initial reading, focus on Iied comprehension: Challengadentsto explain how
Annabeth was able tget the team past Cerberus.

Zoom-In Passage: Pages 292 99 ( “ Good boy. ..l onging for his
1 Have students reread these pages to determine a theme. They should ewghdat least) the
following sequence of questions collaboratively, but feel free to supplement them with addition
guestions or tasks.

T On page 298, Percy says, “ E v—even nhopstess- naeds a littke e
attentiononceinavhi | e.” Thi nk about this quote and
guestions:

1. Paraphrase this quote (put it in your own words, without leaving out any ideas)

2. How does this statement apply to Cerberus in Chapter 18? Cite text evidence.

3. How mght this statement apply to another character in the book? Explain, citing evideng
from the novel.

4. How might this statement apply to people in the real world? What important theme or lif
lesson does it teach readers? Give a real world or hypothetical example of how this the
might play out in our school, your community, or the world.

1 Writing Prompt What is an important theme in this chapter? What key details from page991
contribute to this theme?

T A second theme that students might wuncover
can’t jJjudge a book b ycomptetely defgingdis reputatiGneandbeededwp
having an unexpected soft and compassionate side. As an extension you can challenge stude
apply this theme to other parts of the book and also to the world as well. How might this theme
influence the waywe treat each other?
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Guiding Question: What challenges and temptations does our hero face?

ESYNEOM Text: The Lightning Thie€hapter 19 (p. 36319)

Objectives Standards
SWBAT etermine an important theme * RL.6.2: Determine a theme or central idea of a
(about friendship or sacrificeand identify text and how it is conveyed through particular
keydetails that support it details; provide a summary of the text distinct
from personal opinions or judgments.

Lens for Reading: What does Percy learn during his visit to Hades? How does this new information affect

his quest?
Materials Resources in Appendix D
1 Student copies ofhe Lightning Thief T The Hero’'s Journey

1 PreReading (Ch. 19 Part Questions

Lesson Structure and Pacing Notes

Your read alad will focus on pages 36F19.Check to ensure students comprehend the misunderstandit
between Hades and Percy, and the impossibly difficult decision Perstymake in order to get himself out
of it.

Character/Myth Mapping
Be sure students have seen an i mage of Hades
Hades before today’'s reading.

Vocabulary:
1 Tier2vocabulary: bl ackmai | 7 (313)
1T Academic Vocabulary: “internal conflict

\Y

Reading
1 Due to the length of this chapter, assign pages-300 as prereading. This section builds knowled:
about the realms of the Underworld and moves the team closer to Hades. Use or adapt questi
Appendix D for students to complete while reading.
f Studmt s can now complete the Road of Trial s
are multiple events that can be completed here. Decide when and how you want students to
complete this section (it can potentially be done as homework).

Writing
Writing Prompt What important theme does Rick Riordan convey in this chapénat key details
contribute to this theme, and how does it apply to the real world?
1 This is open to multiple interpretations. The best answers will identify a theme thatiersal and
will clearly articulate how the message relates both to the novel and to the world.
T This prompt mirrors yesterday’s prompt. I f
organizer yesterday, provide the same one today to begin buildnogl ¢pabits.

74


https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOWGp5dG12amt5eDA/view?usp=sharing
https://drive.google.com/a/centercitypcs.org/file/d/0B4sCirnJAegOcERTWFZWQ3FmbGM/view?usp=sharing

6TH GRADE ENGLISH LANGUAGE ARTS UNIT #1: THE HERO’S JOURNEY Fall 2017

Homework
Opportunity for ExtensioriPgs. 308 and 310 alludes to the myth of Persephone. A version of this myth
avail able in the “Greek Myth” booklets for fu

Zoom-In Passage: Pages 318 17 ( “My hand moved against my wi
1 Questions and tasks should lead students to:
0 Articulate the internal conflict (difficult decision) Percy faces
o Explain Percy’ s rationale for making th
o Evaluate the actions of Grover, Annabeth, and Percy in this scene and analyze how the
convey an important theméabout friendship, loyalty, sacrifice, etc.) * Wh at c an
|l earn about from these character s
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Guiding Question: How is our hero and the world transformed?

ESYHEIM Text: The Lightning Thie€hapter 20 (p. 32333)

Standards
e RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resolution.
Lens for Reading: How does Percy’s battle with Ares compare to previous battles?
Materials Resources in Appendix D
1 Student copies ofhe Lightning Thief 1 Chapter 20 Sample PARS§le Questions
(multiple select)

Objectives
 SWBATmal yze Percy’s

determine how he has grown and changed

Lesson Structure and Pacing Notes

You will need to decide whether or not you want to read this chapter aloud and guide students-in test
taking skills or if you would rather use it as a cold read along with the PARCC style questions. Decide
whether or not you wanto give this assessment on llluminate in order to have students practice test te
with technology.

Warm Up

1 To activate prior knowledge about previous battles (i.e. Mrs. Dodds, the Minotaur, the Furies,
Echidna, Procrustes, etc.), consider postingtga@nd/or page ranges from each battle around th
room and having students work in “expert g
and performed.

1 The big ideas students need to understand before reading are that Percy was forced into thest
previous battles, didn’t really know what
either by luck or with the help of other p
confidence, control, power, perseverance, and indepermewhen battling Ares.

Reading
Percy’ s performance in the battle also convey
extend thinking, consider having students identify a theme and the key details that support it for
homework.
1 Focus passagfg.3288330 (“ My senses were working..he’
o This section captures the moment that Percy takes control of the situation by harnessin
powers, strategize, and remaining collected and focused.

Writing
Writing Prompt How is Percy able to defend himself successfully against Ares? How does this battle ¢
Percy has changed? Support your claims with text evidence.
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Guiding Question: How is our hero and the world transformed?

ESYEYAl Text: The Lightning Thie€hapter 21, Part 1 (p. 33346)

Obijectives Standards
» SWBAT describe inwrititgow Per c * RL.6.2: Determine a theme or central idea of a
feelings toward his father have changed ov text and how it is conveyed througgarticular
the course of the novel details; provide a summary of the text distinct

from personal opinions or judgments.

* RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves towed a resolution.

Lens for Reading:

Materials Resources in Appendix D
1 Student copies ofhe Lightning Thief T Analyzing Per BRelatioaship

Lesson Structure and Pacing Notes

Reading
1 Read more quickly through pages 3338 (theleacu p t o Percy’s meeti ng¢
save time and all ow you to pause more freq

more important and more complex).
1 The conversation betweereus, Percy, and Poseidon reveals a lot of clues about who is respon
for starting the conflict (and who set Percy up) that readers are expected to make inferences a

Writing
WritingPromptHow have Percy’s f eel i nagdschangedorer tinehSumortf
your claims with text evidence from the beginning, middle, and end of the book.
1 Students may go back into the novel to collect evidence, or they may use the three passages
provided during close reading. A planning graphi@aizer is provided in Appendix D.

Zoom-In Passage: Pages 344346 (the scene where Percy first meets his fath#ris section is too long to
be a true “close reading” passage, but you ca
feelings about Poseidon)

1 In addition to this section of Chapter 21, students will also reread two short passages from pre
chapters: (p. 10809 and p. 30). These additional passages will give students the evidence ang
insight into how Percy’ gedpeertmepti on of his

1 Sample materials (feel free to adapt) are in Appendix D. The passages are reprinted there as
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Guiding Question: How is our hero and the world transformed?

ESTREEM Text: The Lightning Thie€hapter 21, Part 2 (p. 34353)

Objectives Standards
«  SWBAT etermine a themeabout courage, ¢ RL.6.2: Determine a theme or central idea of a
trust, responsibility, revenge, good vs. evil, text and how it is conveyed through particular
etccconveyed by Percy’ details; provide a summary of the text distinct
mother from personal opinions or judgments.

* RL.6.3: Describe how a particular story's or
drama's plot unfolds in a series of episodes as
well as how the characters respond or change
the plot moves toward a resadlion.

Lens for Reading: What can we learn from Percy’s conversation with his mother?
Materials Resources in Appendix D

7 Student copies ofhe Lightning Thief

Lesson Structure and Pacing Notes

Reading
Decide before reading if you think studentsneeda mi nder about Medusa an
head back to Olympus. This knowl edmgattheead oECGh.28 n

Writing

WritingPrompt Wh at i s an 1 mportant theme that i s dev
mother? What key details (from this section and/or previous chapters) contribute to this theme, and h
does it apply to the real world?

1 Idea for DifferentiationGive students a list of topics (such as courage, trust, responsibility, reve
good vs. evil) and have them debate which they feel is best represented in this section. Then,
can coll aboratively come up with q‘utehsetmeo ns:t
does Rick Riordan want to teach us about ____ (topic) ?

o Variation:You could also assign one topic to different groups and Jigsaw.

Homework
1 Assign pages 35359 as preeading (for homework or in class) with corresponding questions t
help you check for understanding and to hold students accountable.

Zoom-In Passage: Pages 35853 ( “ 1 | ooked at my mot her ..gar de
T The goal is for students to determine why
theme. Stuénts can also debate whether or not they think Percy made the right choice, and wi
his choice reveals about how he has changed as a person.
1 Key Quotes within this passage for students to unpack the significance of and discuss:
0 ALQY GNRBAYyAO2dR) ISHGAzZX S8t KAY 0OIKIFG L 4
YS® [ 2dz OFlyQi a2t @S Y& LINRPofSyYade
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Guiding Question: How is our hero and the world transformed?

EYNEZM Text: The Lightning Thie€hapter 22 (p. 35875)

Objectives Standards
» SWBAT alyze how events in the final e RL.6.3: Describe how a particular story's or
chapterresole t he story’ s drama’s plot unfolds in a series of episodes as
« SWBAT gepare for and participate in a well as how the characters respond or change
collaborative discussion tevaluate the the plot moves toward a resolution.
novel'’'s ending e SL.6.1A: Come to discussions preparddhving

read or studied required material; explicitly drav
on that preparation by referring to evidence on
the topic, text, or issue to probe and reflect on

ideas under discussion.

LensforReading:! YV I £ 81 S { KS Hawiddeblthe(peophéey/coire thudHow are the story’s

central conflicts resolved?
Materials Resources in Appendix D

1 Student copies ofhe Lightning Thief 1 Fishbowl Protocol
I Socratic Seminar
9 Inner Circle/Outer Circle

Lesson Structure and Pacing Notes
Warm Up
1 As awarm up, post the prophecy on an anchor chart and have students analyze which parts h
already been fulfilled and which parts have yet to come true.
T Questions should attend both to the palsopohe
Percy’ s devel opment and personal gr owt h.

Reading

1 Assign pages 35359 as preeading (for homework or in class) with corresponding questions to
help you check for understanding and to hold students accountable.

T Plan time and reflection questions for stu
immediately after the read aloud. Some questions can be opinion basetVgm® you satisfied with
0KS y20StQa SyYyRAYy3IK 2KeK 52 WBadrwiykhatl/ end ath&rdNI
should include analysis (ie.2 4 RAR WA Ol WA2NRIY FT2NBaKl R2;

WAZ2ZNRFIY O2y@Seé GKNRdAZAK (KS ad2NEBQa SyRAYy3K

Writing
1 Writing Prompt:Provide 510 minutes for students to prevrite for the discussion. Allow them to
choose 23 of the discussion questions you created to write about in order to prepare. Doing thi
ensure students bring original ideas to the discussion table and will likely increase participatior
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Discussion
91 Decidewhat discussion format/structure best supports your class and goals. You might conside
doing a wholeclass seminar, fishbowl, or small groups of at least 4 or 5 students each to allow
students to hear multiple perspectives on the ending.
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Guiding Question: How is our hero and the world transformed?

EXNEEM Text:“* The Her o’ sTheloghtming €yef and

Objectives Standards
« SWBAMake connections * RL1: Cite textual evidence to support analysis o
guest and the hero’ what the text says explicitly as well as inference
« SWBATiscusswith their peersh ow P e drawn from the text. o
questalignsvi t h t he tradi * RL.6.9: Compare and contrast texts in different

forms or genres (e.g., stories apdems;
historical novels and fantasy stories) in terms o
their approaches to similar themes and topics.
e SL.6.1A: Come to discussions prepared, having
read or studied required material; explicitly drav
on that preparation by referring to evidence on
the topic, text, or issue to probe and reflect on
ideas under discussion.
e SL.6.4: Present claims and findings, sequencing
ideas logically and using pertinent descriptions,
facts, and details to accentuate main ideas or
themes; use appropriate eye contact, adetgia
volume, and clear pronunciations.
Lens for Reading: How can we describe Acts 2 and 3 of a traditional “hero’s journey?” What connections

journey.

can we make between Percy’s experiences in The Lightning Thiednd the “hero’s journey?”

Materials Resources in Appendix D
1 Student copies of he Lightning Thief 1 Jigsaw Protocol
f Student copies of *° Socratic Smacknvn Protocol

1
Lesson 3 1 Socratic Seminar Protocol
T Student “Her o’ s Joul 9 Fishbowl! Protocol
 Accountable Language Stems

Lesson Structure and Pacing Notes

Reading

T Return to thelJaexney . Th®t Heemwmt s shoul d use
contribute to their discussion.

T Form “expemuseagdiogpPpaw pmrot oc olSplithe classirgdahreeondjary
groups and have each focus on aat oft h e  hoeirney.’Geoups could create an anchor chart
prepare a brief presentation that:

a) explains/ summarizes the stage of the
b) makes explicit connections t cencPi® suppprt
their thinking.

Discuss
Y Holda cl ass discussion about Percy’s journey
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o Jigsaw tasks pair well with discussions because they allow students to further process,
guestions about, and more deeply engage with information theyrledrfrom their
classmates.

0 Select a protocol to use for facilitating discussion.

1 Choose one or two accountable talk stems that you want students to focus on using today. Yol
could go about this a few ways:

o Provide all students with the same focus steswsthat students are working collaboratively
to practice some of the same behaviors. You can positively reinforce this work by giving
Dojo points (if you use ClassDojo) or tickets to a raffle prize (dress down passes and
homework passes can work realgell with middle school students!).

o Randomly assign students a question stem to use for the day as a challenge.

o Choose one or two accountable talk stems, but differentiate who gets which stems base
student needs.

1 Provide time at the end of class fstudents to reflect on the process of reading an informational
text to better understand a novel. Periodically giving students time to reflect on their metacogn
processes (and on the purpose of reading a variety of texts on the same topic/iddaglwithem to
become more active readers over time
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Guiding Question: How did Rick Riordan borrow from myths to create his story?

I Text: Student Performance Task

Objectives Standards
SWBAT write an analysis of the * RL.6.1: Cite textual evidence to support analysis of what 1
similarities they identify between text says explicitly as well as inferences drawn from the
original Greek myths and the text.

* RL.6.3: Describe how a particular story's or drama's plot
unfolds in a series of episodas well as how the character
respond or change as the plot moves toward a resolutior

* RL.6.9: Compare and contrast texts in different forms or
genres (e.g., stories and poems; historical novels and

characters, plot, and themes of
Percy Jackson and The Lightning
Thief.

 SWBAT engage in the writing

process in collaboration with their fantasy stories) in terms of their approaches to similar
teachers and peers to delap their themes and topics.
argumentative essay. e W.6.1: Write arguments to support claims with clear

reasons and relevant evidence.

Lens for Reading:

Materials Resources in Appendix D
1 Student copies of he Lightning Thief 1 Praise, Question, Suggest Protocol
7 Student copies of allerformance task 1 Various discussion protocols for D2y
materials

1 Chromebooks/computers

Lesson Structure and Pacing Notes

Use fourto sixclass periods to introduce and provide structured work time on the final performance tas
Additional details about the task itself along with supplemental resources can be found in Appendix C
Studentsshould complete a large portion of the performance task in class during these days, but you |
also decide to have students complete portions of the project as homework.

Day 1

f Students should read and annot at eindép@&ndentlyNbyt t
with guidance. Consider modifying the story to include stop and jots, give a very specific annot
key, and use TDQs to help students think about the text.

o Differentiation: Struggling readers may need a read aloud. For students wdtbadglitional
help, consider pulling a small group for guided reading. Release students to complete tf
story independently, unless directed otherwilsg an IEP or reeach plan.

1 Build in a time for discussion around the short answer questions, so thég¢ists have an
opportunity to share their thinking and build their analysis with others. The Reéatk-Discuss
Revise cycle is a good tool to use here.

1 Treat the claim or thesis statement as a draft and be sure to collect their initial thoughts on an
ticket. Give feedback and return to students on Day 2.
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Days 2-3
1 Students should begin working on identifying evidence for their claim or thesis statement.
1 Pull small groups as needed to coach students on writing stronger claims or collecting logical
evidence.
1 Release students to begin drafting their essays independently. Be sure to frequently conferenc
students in this process.

Days 3-5
1 As students draft their essays, check in frequently. Model drafting a body paragraph in class, ¢
check in o their progress after each paragraph as often as possible.
1 Transition students to processing their essays on a computer.
1 Give feedback frequently and push students to revise for content and organization in this stage

Days 5-6
1 Give students a revisiomd editing checklist. Be sure to have students complete the checklist
independently, with a partner, and then check their work as a teacher.
1 Push for excellence! Before students turn in their work, they should grade themselves using the
rubric and have aredicted grade. Push students to give evidence for why they score themselve
way they do on the rubric in order to ensure that no one is turning in less than perfect work!

85



